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Good morning.  Welcome to our web-based radio show.  This is Stanley 

Greenspan and today we have a number of topics based on questions that you all have 

ōŜŜƴ ŀǎƪƛƴƎ ƻǾŜǊ ǘƘŜ ƭŀǎǘ ƳƻƴǘƘ ƻǊ ǎƻΣ ŀƴŘ LΩǾŜ ǇƛŎƪŜŘ ƻǳǘ ǘƘŜ ƻƴŜǎ ǘƘŀǘ ƻŎŎǳǊ ǘƘŜ Ƴƻǎǘ 

frequently and the ones that I think are the most critical for understanding how to put 

together a program for children with special needs, based on our DIR/Floortime® model.  

Let me jump in with these critical or very interesting and important questions.  

The first one has to do with the challenge to familƛŜǎΦ  ²ŜΩǾŜ ǘŀƭƪŜŘ ŀōƻǳǘ ǘƘƛǎ 

ōŜŦƻǊŜΣ ōǳǘ ƛǘΩǎ ŀ ŎƻƴǘƛƴǳƛƴƎ ŎƘŀƭƭŜƴƎŜ ŦƻǊ Ƴŀƴȅ ŦŀƳƛƭƛŜǎ ŀƴŘΣ ƻōǾƛƻǳǎƭȅΣ ǿŜ ƴŜŜŘ ǘƻ Ǝƻ 

into greater depth on how families experience their relationships with each other and 

their relationship with their child with special needs, and how siblings experience their 

sibling who may have different kinds of needs than they have. These are clearly issues 

that are different for each family, but two overall patterns that we observe are that 

some families are able to organize around the challenge ς as difficult as it is ς and it 

ōǊƛƴƎǎ ǘƘŜ ǿƘƻƭŜ ŦŀƳƛƭȅ ŎƭƻǎŜǊ ǘƻƎŜǘƘŜǊΦ  IǳǎōŀƴŘǎ ŀƴŘ ǿƛǾŜǎ ǘŜƭƭ ƳŜ ǘƘŀǘ ǘƘŜȅΩǊŜ ŎƭƻǎŜǊΣ 

sharing more information ς more feelings ς with one another, are more supportive to 

one another, and the family achieves almost a new level of what some families describe 

ŀǎ άƳŜŀƴƛƴƎέ ōŜŎŀǳǎŜ ǘƘŜȅΩǊŜ ŎƻƳƛƴƎ ǘƻƎŜǘƘŜǊΦ  ¢ƘŜ ŦŀƳƛƭƛŜǎ ǘƘŀǘ ƘŀǾŜ ǘƘƛǎ ǇŀǘǘŜǊƴ 

often are able to experience some of the frustration and anger, some of the feelings of, 

ά²Ƙȅ ǳǎΚ  ²Ƙȅ ƳŜΚ  ²Ƙȅ ŘƛŘ Ƴȅ ŎƘƛƭŘ ƘŀǾŜ ǘƻ ƘŀǾŜ ǘƘŜǎŜ ŎƘŀƭƭŜƴƎŜǎΚέ ¢ƘŜȅΩǊŜ ŀōƭŜ ǘƻ 

experience some sense of disappointment and loss in terms of the challenge that the 

ŎƘƛƭŘ Ƴŀȅ ƴƻǘ ōŜ ǎǇŜŀƪƛƴƎ ŀǎ ŜŀǊƭȅ ŀǎ ǘƘŜȅΩŘ ƘƻǇŜŘΣ ƻǊ ǘƘŜ ŎƘƛƭŘ Ƴŀȅ ƴƻǘ ōŜ ǿŀƭƪƛƴƎ ŀǎ 

quickly as they wanted him to, or the child may not be interacting as much as they had 

hoped, and this results in frustration, and fatigue and even anger, at times, but also loss 

and disappointment and sadness and even depression.  Some families are able to 

experience that set of feelings, too, and as they go through these feelings and discuss 
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them with each other ς the two parents ς ǘƘŜȅΩǊŜ ŀōƭŜ ǘƻ ŎƻƳŜ ǘƻ ŀƭƳƻǎǘ ŀ ŘŜŜǇŜǊ ǎŜǘ 

of values within the family.   

²ƘŀǘΩǎ ǊŜƳŀǊƪŀōƭŜ ŦƻǊ ƳŜ ǘƻ ǎŜŜ ŦǊƻƳ ǘƘŜ ǎƛŘŜƭƛƴŜǎΣ ƻŦǘŜƴΣ ƛǎ ǘƘŜ Ƨƻȅ ŀƴŘ 

pleasure that the family has as little Johnny or Susie begins smiling a little more or 

shows more of a gleam in her eye or is more interactive ς what we call opening and 

closing circles of communication ς or the child takes them somewhere for the first time 

to show them a toy that they want or some food that they want, or gives out that first 

ǇǊŜŎƛƻǳǎ ǿƻǊŘΦ  ²ƘŀǘΩǎ ƛƴǘŜǊŜǎǘƛƴƎΣ ŀƭǎƻΣ ƛǎ ǿƘŀǘ L ŦƛƴŘ ƛǎ ǇŀǊŜƴǘǎ ƻŦǘŜƴ ŎƻƳŜ ǘƻ ƳŜ ǿƛǘƘΣ 

άL ǿŀƴǘ ƭƛǘǘƭŜ WƻƘƴƴȅ ƻǊ {ǳǎƛŜ ǘƻ ǘŀƭƪΣέ ƻǊ άL ǿŀƴǘ ƭƛǘǘƭŜ WƻƘƴƴȅ ƻǊ {ǳǎƛŜ ǘƻ Řƻ ǿŜƭƭ ƛƴ 

ǎŎƘƻƻƭ ŀƴŘ ǘƻ ōŜ ŀōƭŜ ǘƻ ƭŜŀǊƴ ǘƻ ǊŜŀŘΦέ ²Ƙŀǘ ŀŎǘǳŀƭƭȅ ǘƻǳŎƘŜǎ ǘƘŜ ƘŜŀǊǘ ƻŦ Ƴƻǎǘ ǇŀǊŜƴǘǎ 

is when little Johnny or Susie has that first gleam in their eye, when they light up and 

want to give Mom or Dad a hug and enjoy that hug, and have a big smile on their face. 

In other words, when the child begins engaging more, and showing more joy and love 

ŀƴŘ ƛƴǘƛƳŀŎȅ ƛƴ ŀ ŎƻƳŦƻǊǘŀōƭŜ ǿŀȅ ōŜŎŀǳǎŜ ǿŜΩǾŜ ƘŜƭǇŜŘ ǘƘŜ ŎƘƛƭŘ ŜƴƧƻȅ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

by figuring out how their sensory system works, or how their motor system works, so 

we can work around some of the processing challenges that are with them.  That seems 

ǘƻ ōŜ ǘƘŜ ŦƛǊǎǘ ǎǘŜǇ ƛƴ ǘƘŜ ǇŀǊŜƴǘǎΩ ǊŜŀƭƭȅ ŜȄǇŜǊƛŜƴŎƛƴƎ ƧƻȅΦ  

¢ƘŜƴΣ ŀǎ ǘƘŜ ŎƘƛƭŘ ōŜŎƻƳŜǎ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛǾŜ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘƛǾŜ ǘƘŜǊŜΩǎ ŀŘŘŜŘ 

joy and added meaning.  When words come in, that may be a third level of joy and 

ƳŜŀƴƛƴƎΣ ōǳǘ ǘƘŜ ŦƛǊǎǘ ƛǎ ƻŦǘŜƴ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ Ƴŀƴȅ ŦŀƳƛƭƛŜǎ ŘƻƴΩǘ ŀŘŘǊŜǎǎ ƛƴ ǘŜǊƳǎ ƻŦ 

their wish lists ς ƛǘΩǎ ŀƭƳƻǎǘ ƭƛƪŜ ƛǘΩǎ ǎƻ ƛƳǇƻǊǘŀƴǘΣ ƛǘΩǎ ǘƻƻ ƛƳǇƻǊǘŀƴǘ ǘƻ ŜǾŜƴ ǊŜŎƻƎƴƛȊŜ ƻǊ 

ǘŀƭƪ ŀōƻǳǘΦ LǘΩǎ ƴƻǘ ǳƴƭƛƪŜ ŀ ŎƻǳǇƭŜ ǘƘŀǘ ŘƻŜǎƴΩǘ ƘŀǾŜ ǉǳƛǘŜ ǘƘŜ ƭŜǾŜƭ ƻŦ ƛƴǘƛƳŀŎȅ ǘƘŜȅ 

ǿƛǎƘ ŦƻǊΣ ǘƘŜȅ ŎƻƳŜ ƛƴ ŀƴŘ ǘƘŜƛǊ ŎƻƳǇƭŀƛƴǘǎ ŀǊŜƴΩǘ ά²Ŝ ǿŀƴǘ ƳƻǊŜ ƛƴǘƛƳŀŎȅΣέ ōǳǘ ŀǊŜΣ 

άIŜ ŘƻŜǎƴΩǘ Řƻ ǿƘŀǘ L ǿŀƴǘ ƘƛƳ ǘƻ ŘƻΣέ ƻǊ άLΩƳ ƎŜǘǘƛƴƎ ŀƭƭ ǘƘŜ ƘŀǊŘ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ƪƛŘǎ 

ŀƴŘ ƘŜΩǎ ƴƻǘ ƘŜƭǇƛƴƎ ŜƴƻǳƎƘΦέ  hŦǘŜƴ ǘƘŜǊŜ ŀǊŜ ǇƻǿŜǊ ǎǘǊǳƎƎƭŜǎ ŀǊƻǳƴŘ ǎǇŜŎƛŦƛŎ ƛǎǎǳŜǎΣ 

ƴƻǘ ǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭ ƛǎǎǳŜ ƻŦΣ ά²ŜΩǊŜ Ƨǳǎǘ ƴƻǘ ŎƭƻǎŜ ŜƴƻǳƎƘ ŀƴŘ ƴƻǘ ŀǎ ƻǇŜƴ ǿƛǘƘ ŜŀŎƘ 

ƻǘƘŜǊ ŀǎ ǿŜ ǳǎŜŘ ǘƻ ōŜ ǿƘŜƴ ǿŜ ŦƛǊǎǘ ƳŜǘΦέ   

Similarly, with children, often the most important part of the relationship ς the 

intimacy, the gleam in the eye ς often is beneath the radar, and yet once that starts 

ƘŀǇǇŜƴƛƴƎ ƛǘ ōǊƛƴƎǎ ƻǳǘ ǘƘŜ Ƴƻǎǘ ŦǳƴŘŀƳŜƴǘŀƭ ƪƛƴŘ ƻŦ ƧƻȅΦ  {ƻ ƛƴ ǎƻƳŜ ŦŀƳƛƭƛŜǎ ǘƘŜǊŜΩǎ 

that ability to work through some of the difficulties and come together with a deeper 

level of meaning and almost a new level of satisfaction and depth of life where little 

things become important.  It reminds me of adults who take everything for granted, but 

then have an illness and get scared about their own survival, and then all of the sudden 
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every day becomes important, moments in the day become important, people slow 

down and literally smell the roses and realize the pleasures of taking a walk or looking at 

their gardens, or just having a good conversation with a child or with the spouse ς little 

ǘƘƛƴƎǎ ǘƘŀǘ ǿŜΩǊŜ ǘŀƪƛƴƎ ŦƻǊ ƎǊŀƴǘŜŘ ƛƴ ǘƘŜ ƘǳǎǘƭŜ-bustle of trying to get a job done or 

trying to get this or that thing accomplished.  The slowing down, the appreciation of 

άƭƛǘǘƭŜ ǘƘƛƴƎǎΣέ ŎƻƳŜǎ ōŜŎŀǳǎŜ ǘƘŜ ŀŘǳƭt has become scared about his or her own 

ƳƻǊǘŀƭƛǘȅΣ ƛƴ ǎƻƳŜ ǊŜǎǇŜŎǘǎΦ  ²ƘŀǘΩǎ ƛƴǘŜǊŜǎǘƛƴƎ ƛǎ ŀŘǳƭǘǎ ǿƘƻ ƘŀǾŜ ōŜŜƴ ǘƘǊƻǳƎƘ ǘƘƛǎ 

experience will report that their life has more meaning now because they do appreciate 

the little things and they realize that the little things are actually the big things, and 

what they thought were the big things are actually the little things.  So, the big business 

deal that they thought everything hinged on is not as important as the conversation 

with the son or the daughter, or the warm hug of a grandparent.  For some families, the 

struggle of helping a child with special needs learn to be intimate, learn to be 

ƛƴǘŜǊŀŎǘƛǾŜΣ ƭŜŀǊƴ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ƳŜŀƴƛƴƎŦǳƭƭȅ ǿƘŀǘΩǎ ƻƴ ǘƘŜƛǊ ƳƛƴŘǎ ς not just scripts ς 

has that same quality of making the seemingly little things the big things and changing 

the way the family works together.  

So this is an ideal that all families I think families with children with special needs 

can strive for.  At the same time, we have to realize that in many familƛŜǎ ǘƘŜǊŜΩǎ ŀ ƭƻǘ ƻŦ 

strife and anguish and anger and frustration and sadness and depression and 

disappointment, and it affects the relationship between the mom and the dad, as well 

ŀǎ ǘƘŜ ǎƛōƭƛƴƎǎΣ ŀƴŘ ǘƘŜǊŜΩǎ ŀ ƘƛƎƘ ǊŀǘŜ ƻŦ ŘƛǾƻǊŎŜΣ ŀǎ ŀ ŎƻƴǎŜǉǳŜƴŎŜΦ  !ǎ high as it is in 

ǘƘŜ ƎŜƴŜǊŀƭ ǇƻǇǳƭŀǘƛƻƴΣ Ƴȅ ǎŜƴǎŜ ƛǎ ƛǘΩǎ ƘƛƎƘŜǊ ŀƳƻƴƎ ŦŀƳƛƭƛŜǎ ǿƘŜǊŜ ŀ ŎƘƛƭŘ Ƙŀǎ ǎǇŜŎƛŀƭ 

challenges or special needs.  What I see in families that are having a hard time finding 

that deeper meaning or working through these expectable feelings of frustration, anger, 

loss, disappointment and just exhaustion, is that the families get stuck in one or another 

of these feeling states ς ǘƘŜ ŦŜŜƭƛƴƎǎ ŘƻƴΩǘ ƎŜǘ ǿƻǊƪŜŘ ǘƘǊƻǳƎƘΦ  ¢ƘŜ ŦŀƳƛƭƛŜǎ ŀǊŜƴΩǘ ŀōƭŜ 

to get to the point where they can find some deeper meaning and a deeper sense of 

ǊŜƭŀǘŜŘƴŜǎǎ ŀƳƻƴƎ ŀƭƭ ŦŀƳƛƭȅ ƳŜƳōŜǊǎΦ  hōǾƛƻǳǎƭȅ ƛǘΩǎ ƘŜƭǇŦǳƭ ƛƴ ǎǳŎƘ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǘƻ 

seek counseling or help at the earliest possible time so that the family can move ahead ς 

not just so the family has more closeness and more harmony and more meaning, but 

the child with special needs will do significantly better in that atmosphere because Mom 

ŀƴŘ 5ŀŘ ŎŀƴΩǘ Řƻ ōŜǘǘŜǊ ǘƘŀƴ ǘƘŜƛǊ ƻǿƴ ƳƻƻŘΦ  ¢ƘŜ ǇǊƻƎǊŀƳ ǿŜΩǊŜ ŀŘǾƻŎŀǘƛƴƎ ƘŜǊŜ ς 

helping the child learn to relate with warmth and intimacy and learning to communicate 

interactively, and then with words meaningfully ς requires very available parents who 

ŀǊŜ ŜƳƻǘƛƻƴŀƭƭȅ άǘƘŜǊŜΣέ ŀƴŘ ƛŦ ȅƻǳǊ ŜƳƻǘƛƻƴǎ ŀǊŜ ŘǊŀƛƴŜŘ ǿƛǘƘ ƳŀǊƛǘŀƭ ǎǘǊƛŦŜΣ ƻǊ ǿƛǘƘ 
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anger and disappointment and depression, or with exhaustion just because of the work 

ƭƻŀŘ ōŜŎŀǳǎŜ ǘƘŜǊŜΩǎ ƴƻǘ ŜƴƻǳƎƘ ǎƘŀǊƛƴƎ ƻŦ ǘƘŜ ƭƻŀŘΣ ƛǘΩǎ ǾŜǊȅ ƘŀǊŘ ǘƻ ǇǊƻǾƛŘŜ ǘƘŜ ŎƘƛƭŘ 

with what they want.   

{ƻΣ ŎƭŜŀǊƭȅΣ ǘƘŜǊŜΩǎ ŀƴ ƛƴƛǘƛŀƭ ǎƘƻŎƪ ǿƘŜƴ ƻƴŜ ǊŜŎƻƎƴƛȊŜǎ ǘƘŜǊŜΩǎ ŀ ŘŜǾŜƭƻǇƳŜƴǘŀƭ 

challenge, and, clearly, there are strong natural human feelings of worry and concern, 

ά²ƛƭƭ WƻƘƴƴȅ ƻǊ {ǳǎƛŜ ōŜ ƻƪŀȅΚ  ²ƛƭƭ ǘƘŜȅ ŀƭǿŀȅǎ ƘŀǾŜ ǇǊƻōƭŜƳǎΚέ  !ƴŘΣ ŎƭŜŀǊƭȅΣ ŦƻǊ Ƴƻǎǘ 

ŦŀƳƛƭƛŜǎ ǘƘŜǊŜ ŀǊŜ ŀƴƎŜǊ ŀƴŘ ŦǊǳǎǘǊŀǘƛƻƴΣ ŀƴŘ LΩǾŜ ƴŜǾŜǊ ǎŜŜƴ ŀ ŦŀƳƛƭȅ ǿƘŜǊŜ ǘƘŜǊŜ ƛǎƴΩǘ 

disappointmŜƴǘ ƻǊ ǎŀŘƴŜǎǎΣ ŀǘ ƭŜŀǎǘ ŦƻǊ ŀ ǘƛƳŜΦ  ¢ƘŜǊŜΩǎ ŀƭǎƻ Ƨǳǎǘ ǇƘȅǎƛŎŀƭ ŜȄƘŀǳǎǘƛƻƴ ς 

ǘƘŜǊŜΩǎ ǎƻ ƳǳŎƘ ǘƻ Řƻ ōŜǘǿŜŜƴ ŘƻŎǘƻǊǎΩ ŀǇǇƻƛƴǘƳŜƴǘǎ ŀƴŘ ǘƘŜǊŀǇȅ ŀǇǇƻƛƴǘƳŜƴǘǎ ŀƴŘ 

ǘƘŜ ƘƻƳŜ ǇǊƻƎǊŀƳ ǘƘŀǘΩǎ ƛƴǘŜƴǎƛǾŜΣ ŀŘǾƻŎŀǘƛƴƎ ŦƻǊ ȅƻǳǊ ŎƘƛƭŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭ ǎȅǎǘŜƳΣ ŀƴŘ 

just dealing with some of the behaviors that accompany the special needs condition ς 

finicky eating, poor sleeping patterns, behavior control problems, including aggression 

or self-injurious behavior. Any one of these alone is enough to overwhelm, overload, 

and exhaust any one of us, and when many of them are present it is truly overwhelming.   

So one should never minimize the amount of just pure physical and emotional 

stress that occurs.  Siblings also are going to be pulled in to the challenges.  The 

expectable reaŎǘƛƻƴ ƛƴ ŀ ǎƛōƭƛƴƎ ǘƘŀǘ ŜǾŜǊȅƻƴŜ ǘŀƭƪǎ ŀōƻǳǘ ƛǎ ƧŜŀƭƻǳǎȅ ōŜŎŀǳǎŜΣ ά[ƛǘǘƭŜ 

WƻƘƴƴȅ ƻǊ {ǳǎƛŜ ƛǎ ƎŜǘǘƛƴƎ ŀƭƭ ǘƘŜ ŀǘǘŜƴǘƛƻƴ ŀƴŘ LΩƳ ƴƻǘ ς LΩƳ ƎŜǘǘƛƴƎ ƭƻǎǘ ƛƴ ǘƘŜ ǎƘǳŦŦƭŜέ ƛǎ 

only one reaction that we see in siblings, younger or older, of the child with special 

ƴŜŜŘǎ ƻƴŎŜ ǘƘŜ ƻǘƘŜǊ ǎƛōƭƛƴƎ ǿƘƻ ŘƻŜǎƴΩǘ ƘŀǾŜ ǎǇŜŎƛŀƭ ƴŜŜŘǎ ƛǎ ƻƭŘ ŜƴƻǳƎƘ ǘƻ ǘƘƛƴƪ ŀƴŘ 

ƻƭŘ ŜƴƻǳƎƘ ǘƻ ǾŜǊōŀƭƛȊŜ Ƙƛǎ ƻǊ ƘŜǊ ǘƘƻǳƎƘǘǎΦ  .ǳǘ ǘƘŜǊŜ ŀǊŜ ƻǘƘŜǊ ǊŜŀŎǘƛƻƴǎΣ ǘƻƻΦ  ¢ƘŜǊŜΩǎ 

anxiety whenever we see somebody having a problem.  They always worry, particularly 

ŀ ȅƻǳƴƎ ŎƘƛƭŘΣ ά/ƻǳƭŘ ǘƘƛǎ ƘŀǇǇŜƴ ǘƻ ƳŜΚέ ŀƴŘ ǘƘŀǘ ƻŦǘŜƴ ŘƻŜǎƴΩǘ ƎŜǘ ŀŘŘǊŜǎǎŜŘΦ  ²ŜΩǊŜ 

ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ǊƛǾŀƭǊȅ ŀƴŘ ǘƘŜ άLΩƳ ƴƻǘ ƎŜǘǘƛƴƎ ŜƴƻǳƎƘ ŀǘǘŜƴǘƛƻƴΣέ ǿŜ ŘƻƴΩǘ ƎŜǘ ŀǘ ǘƘŜ 

ŘŜŜǇŜǊ ŦŜŜƭƛƴƎΣ ƻǊ ŜǾŜƴ ǎŜŜ ƛǘΣ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘ Ƴŀȅ ōŜ ǿƻǊǊƛŜŘΣ άDŜŜΣ ŀƳ L Ǿǳlnerable?  

/ƻǳƭŘ ǘƘƛǎ ƘŀǇǇŜƴ ǘƻ ƳŜΚέ  .ǳǘ ŀ ŎƘƛƭŘ ǿƘƻ Ŏŀƴ ŀƭǊŜŀŘȅ ǘƘƛƴƪ ŀōƻǳǘ άLΩƳ ƴƻǘ ƎŜǘǘƛƴƎ 

ŜƴƻǳƎƘ ŀǘǘŜƴǘƛƻƴέ Ŏŀƴ ǘƘƛƴƪ ŀōƻǳǘΣ άDŜŜΣ ǿƘŀǘ ƛŦ L ƭƻǎŜ Ƴȅ ŀōƛƭƛǘȅ ǘƻ ǎǇŜŀƪΚέ ƻǊ ά²Ƙŀǘ ƛŦ 

L ŎŀƴΩǘ ǎƘƻǿ aƻƳƳȅ ŀƴŘ 5ŀŘŘȅ ǿƘŀǘ L ǿŀƴǘΚέ   

Also, some siblings become very protective of their little brothers and sisters, 

ǇŀǊǘƛŎǳƭŀǊƭȅ ƛŦ ƛǘΩǎ ŀƴ ƻƭŘŜǊ ǎƛōƭƛƴƎΣ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ƛƴƘƛōƛǘ ǘƘŜ ƴƻǊƳŀƭΣ ŜȄǇŜŎǘŀōƭŜ ǊƛǾŀƭǊȅ 

that would be age-appropriate for a five- or six-year old and, instead, become protective 

or become a little mommy or daddy very quickly ς sometimes too quickly.  That can lead 

them to not be able to express their ordinary and assertive and competitive feelings in 

life.  Other children take the opposite tack ς they become very impulsive and aggressive 
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with their ȅƻǳƴƎŜǊ ǎƛōƭƛƴƎǎΣ ŀƭƳƻǎǘ ŀǎ ǘƘƻǳƎƘ ǘƘŜȅΩǊŜ ǎŀȅƛƴƎΣ άL ǊŜŦǳǎŜ ǘƻ ōŜ ǇǊƻǘŜŎǘƛǾŜΤ 

LΩƳ ƎƻƛƴƎ ǘƻ ƎŜǘ ǿƘŀǘ L ǿŀƴǘ ǿƘŜƴ L ǿŀƴǘ ƛǘΣ ƴƻ ƳŀǘǘŜǊ ǿƘŀǘΣέ ŀƭƳƻǎǘ ŘƛǎǊŜƎŀǊŘƛƴƎ ǘƘŜ 

ǾǳƭƴŜǊŀōƛƭƛǘȅ ƻŦ ǘƘŜƛǊ ȅƻǳƴƎŜǊ ǎƛōƭƛƴƎ ŀǎ ǘƘƻǳƎƘ ƛǘ ŘƻŜǎƴΩǘ ŜȄƛǎǘΦ  ¢ƘŀǘΣ ǘƻƻΣ Ŏŀƴ ōŜ ŀ 

worǊƛǎƻƳŜ ǇŀǘǘŜǊƴ ōŜŎŀǳǎŜ ǘƘŜǊŜΩǎ ŀ ǇƛŜŎŜ ƻŦ ǊŜŀƭƛǘȅ ǘƘŀǘΩǎ ƴƻǘ ōŜƛƴƎ ƭƻƻƪŜŘ ŀǘΦ  LǘΩǎ 

ŀƭƳƻǎǘ ƭƛƪŜ ǘƘŜ ƻƭŘŜǊ ŎƘƛƭŘΣ ƛƴ ǘƘƛǎ ŎŀǎŜΣ ƛǎ ǎŀȅƛƴƎΣ άLǘΩǎ ǘƻƻ ǎŎŀǊȅ ǘƻ ǊŜŎƻƎƴƛȊŜΣ ǎƻ LΩƳ ƎƻƛƴƎ 

ǘƻ ǇǊŜǘŜƴŘ ƛǘΩǎ ƴƻǘ ǘƘŜǊŜ ŀƴŘ LΩƳ Ƨǳǎǘ ƎƻƛƴƎ ǘƻ Ǝƻ ƻǳǘ ŀƴŘ ǘǊȅ ǘƻ ƎŜǘ ǿƘŀǘ L ƴŜŜŘΦέ  {ƻ ƛǘ 

leads the child to be a little more self-centered or a little narrower in their view of not 

just their own sibling, but often in their attitude towards the world it can lead to a more 

self-centered attitude. 

 So this, too, can be a big chalƭŜƴƎŜ ǘƻ ƭƻƻƪ ŀǘΦ  hōǾƛƻǳǎƭȅΣ ǘƘŜǊŜΩǎ ǘƘŜ ǎƛōƭƛƴƎǎΩ 

ŦŜŜƭƛƴƎ ƻŦ ŜƳōŀǊǊŀǎǎƳŜƴǘ ƛƴ ōǊƛƴƎƛƴƎ ŦǊƛŜƴŘǎ ƻǾŜǊΦ  LŦ ǘƘŜȅ ƘŀǾŜƴΩǘ ŜƳōǊŀŎŜŘ ǘƘŜƛǊ 

younger sibling or accepted their younger sibling who may have special needs they may 

feel that somehow their friends will make fun of them because they have a sibling who 

has a problem.  This is not something we would consider an admirable feeling to have, 

any more than a parent would feel admirable for worrying what other people in the 

supermarket or at the neighborhood school yard will think if their child is doing 

something unusual.  And, yet, parents get very embarrassed very quickly if the child is 

spinning or self-stimming or perseverating in the supermarket and people are looking 

ƭƛƪŜΣ ά²ƘŀǘΩǎ ǿǊƻƴƎΚέ LŦ ǘƘŜ ǇŀǊŜƴǘ ŜȄperiences that, you can assume that the sibling 

experiences it about at about a hundred-fold intensity. Again, while not being an 

ŀŘƳƛǊŀōƭŜ ŦŜŜƭƛƴƎΣ ƛǘΩǎ ŀ ǾŜǊȅ ǳƴŘŜǊǎǘŀƴŘŀōƭŜ ŦŜŜƭƛƴƎ ǘƻ ƘŀǾŜΦ   

So, we have to recognize all these feelings that exist in families and in siblings:  

the sadness, the anger, the frustration, the disappointment, the depression, the marital 

stress, the blaming ς each martial partner blaming the other one ς siblings getting 

embarrassed or overprotective or under protective, and angry or impulsive. All of these 

are reactions to be expected and the more we can expect these reactions, recognizing 

that each family will be different, each family will have its own unique pattern and that 

it may include some of these elements ς the more the family can become aware of that 

ς then the more the family can get help if it needs help.  But the first line is to have the 

mommy and daddy spend some time talking with each other about all these feelings.  

The more we can be aware of them, the more likely we can get to that deeper level of 

meaning and that deeper level of understanding that brings the family closer together 

and solidifies the family unit.  And even if the sibling is giving up some time to baby-sit 

and help out and do Floortime with his younger sibling in the summer, that can be a 
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source of increased empathy and increased compassion and be an asset to that child for 

the future. So everyone can gain and the family can have a deeper sense of the meaning 

ƻŦ ƭƛŦŜ ƛŦ ǘƘŜǊŜΩǎ ŀǿŀǊŜƴŜǎǎ ƻŦ ŀƴŘ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ŎƻǇŜ ǿƛǘƘ ǎƻƳŜ ƻŦ ǘƘŜǎŜ ƛǎǎǳŜǎ ǘƘŀǘ LΩǾŜ 

just briefly outlined. 

bƻǿΣ ƴŜȄǘ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ǘŀƭƪ ŀōƻǳǘ ǎƻƳŜ ƻǘƘŜǊ ƛǎǎǳŜǎΦ  hƪŀȅΣ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ǘŀƭƪ 

now about another question that comes up frequently, as I indicated, about the role of 

different professionals.  Most children with special needs have a professional team 

ǘƘŀǘΩǎ ƛƴǾƻƭǾŜŘ ǿƛǘƘ ǘƘŜƳΣ ŜƛǘƘŜǊ ŀǘ ǎŎƘƻƻƭ ƻǊ ǿƛǘƘ ǇǊƛǾŀǘŜ ǘƘŜǊŀǇƛŜǎΣ ŀƴŘ ȅŜǘ ǇŀǊŜƴǘǎ ŀǊŜ 

often confused and even policy makers are often unsure about the role of each of the 

profesǎƛƻƴŀƭǎ ŀƴŘ Ƙƻǿ Ǿƛǘŀƭ ǘƘŜȅ ŀǊŜ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎΦ  LŦ ǿŜ ƘŀǾŜ ƭƛƳƛǘŜŘ ǊŜǎƻǳǊŎŜǎ 

ŀƴŘ ƘŀǾŜ ǘƻ ǇǊƛƻǊƛǘƛȊŜ ōŜŎŀǳǎŜ ƛƴǎǳǊŀƴŎŜ ǿƻƴΩǘ ŎƻǾŜǊ ǎƻƳŜ ƻŦ ǘƘŜ Ŏƻǎǘǎ ƻǊ ǘƘŜ ǎŎƘƻƻƭ 

system will only provide one or two of the professional therapies, which are the most 

important ones for little Johnny or little Susie? 

Well, in order to answer these important questions and to understand the role 

ƻŦ ŜŀŎƘ ƻŦ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ǘŜŀƳΣ ƭŜǘΩǎ ƭƻƻƪ ōŀŎƪ ŀǘ ƻǳǊ ōŀǎƛŎ 

DIR/Floortime® and realize what it takes to put together a comprehensive program.  

bƻǿΣ ǊŜƳŜƳōŜǊΣ ǿƘŜƴ ǿŜ ƭƻƻƪ ŀǘ ǘƘŜ ά5έ ǇŀǊǘ ƻŦ ƻǳǊ 5Lw ƳƻŘŜƭ ǿŜΩǊŜ ƭƻƻƪƛƴƎ ŀǘ ǿƘŀǘ 

ǿŜ Ŏŀƭƭ ǘƘŜ ŎƘƛƭŘΩǎ ŦǳƴŎǘƛƻƴŀƭ ŜƳƻǘƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŎŀǇŀŎƛǘƛŜǎΣ ŀƴŘ ōŀǎƛŎŀƭƭȅ ƘŜǊŜ 

ǿŜΩǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ Ƙƻǿ ǘƘŜ ŎƘƛƭŘΩǎ ƳŜƴǘŀƭ άǘŜŀƳέ ƻǇŜrates as a team and at what level.  

Is the child struggling with attention and regulation, or engagement or being purposeful, 

or getting involved in what we call shared social problem solving, where they can have 

many circles of communication in a row ς like taking Mommy and Daddy by the hand 

and walking them to the door and showing them where they want to go ς or are they 

working more on using their ideas and words or are they working more on combining 

ideas together logically and getting to higher levels of reflective thinking?  So where are 

ǘƘŜȅ ƛƴ ǘŜǊƳǎ ƻŦ ǘƘŜǎŜ ŎǊƛǘƛŎŀƭ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǎǘŀƎŜǎ ǘƘŀǘ ǿŜΩǾŜ ƻǳǘƭƛƴŜŘΚ     

¢ƘŀǘΩǎ ƻƴŜ ŦŀŎǘƻǊ ǿŜ ƘŀǾŜ ǘƻ ŎƻƴǎƛŘŜǊΦ  !ƴŘ ǘƘŜ ǎŜŎƻƴŘ ŦŀŎǘƻǊ ƛǎ ƻǘƘŜǊ ƛƴŘƛǾƛŘǳŀƭ 

processing capacities ς how well do they take in sounds and words?  What do they do 

with sights?  Do they understand what they see?  How are they in terms of responding 

to sensations, like touch and sound?  How well do they plan their interactions, in terms 

ƻŦ ǿƘŀǘ ǿŜ Ŏŀƭƭ ƳƻǘƻǊ ǇƭŀƴƴƛƴƎΚ  ¢ƘŀǘΩǎ ǘƘŜ άLέ ǇŀǊǘ ƻŦ our DIR ς the individual 

ǇǊƻŎŜǎǎƛƴƎ ŘƛŦŦŜǊŜƴŎŜǎΦ  ¢ƘŜƴ ǘƘŜ άwΣέ ŀǎ ȅƻǳ ƪƴƻǿΣ ƛǎ ǘƘŜ ƭŜŀǊƴƛƴƎ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ς how 

ǿŜƭƭ ƛǎ ǘƘŜ ŦŀƳƛƭȅ ǘŀƛƭƻǊƛƴƎ ǘƘƻǎŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴŘƛǾƛŘǳŀƭ ǿŀȅǎ ƻŦ ǘŀƪƛƴƎ ƛƴ 

ǎƛƎƘǘǎ ŀƴŘ ǎƻǳƴŘǎΣ ŀƴŘ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘŀl level to move the child to higher 



 

 

4938 Hampden Lane Å Suite 800 Å Bethesda, Maryland  20814 Å 301 656-2667 

www.icdl.com 

 

levels?  Are there interferences in those family relationships that make it hard to do this, 

ƭƛƪŜ ŦŀƳƛƭȅ ǇǊƻōƭŜƳǎ ƻǊ ŦŀƳƛƭȅ ŎƘŀƭƭŜƴƎŜǎΚ  {ƻ ƻƴŎŜ ǿŜ ƭƻƻƪ ŀǘ ƻǳǊ ά5Σέ ŀƴŘ άLέ ŀƴŘ άwέ 

for each child, we have a profile of what that child needs, and based on that we can 

recommend who should be part of the professional team and what each professional 

team member will do. 

{ƻΣ ƭŜǘΩǎ Ǝƻ ōŀŎƪ ƻǾŜǊ ǘƘƛǎ ƴƻǿ ŀƴŘ ŀŘŘ ƛƴ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ǘŜŀƳ ƳŜƳōŜǊǎΦ  LŦ ŀ 

child is working on different levels of basic functional and developmental capacities, 

ƭŜǘΩǎ ǎŀȅ ǎƘŜΩǎ ǿƻǊƪƛƴƎ ƻƴ ōŀǎƛŎ ŜƴƎŀƎŜƳŜƴǘ ƻǊ ōŜƛƴƎ ƳƻǊŜ ǇǳǊǇƻǎŜŦǳƭ ŀƴŘ ƎŜǘǘƛƴƎ ƛƴǘƻ ŀ 

continuous flow of back-and-forth interactions, working on using ideas creatively for the 

ŦƛǊǎǘ ǘƛƳŜΣ ǿŜΩǊŜ Ǝoing to need somebody who helps Mommy and Daddy do the basic 

CƭƻƻǊǘƛƳŜ ŀŎǘƛǾƛǘƛŜǎ ŀǘ ƘƻƳŜ ōŜŎŀǳǎŜ ƛǘΩǎ ǿƘŀǘ ŀ ŎƘƛƭŘ ŘƻŜǎ ŜǾŜǊȅ Řŀȅ ǘƘŀǘ ŎƻǳƴǘǎΣ ƴƻǘ 

ǿƘŀǘ ǘƘŜȅ Řƻ ƻƴŎŜ ƻǊ ǘǿƛŎŜ ŀ ǿŜŜƪΣ ōǳǘ ƛǘΩǎ ǿƘŀǘ ǘƘŜȅ Řƻ ŦƻǊ ƘƻǳǊǎ ŀ ŘŀȅΦ  {ƻΣ ǿŜ ǿŀƴǘ 

to be moving the child up the developmental ladder in terms of mastering these 

functional capacities, all the way from attention and engagement up to using ideas 

creatively and logically, hours a day during the six to eight Floortime sessions.   

{ƻ ǿƘƻΩǎ ƎƻƛƴƎ ǘƻ ōŜ ǘƘŜ CƭƻƻǊǘƛƳŜ ŎƻŀŎƘΚ  ²ƘƻΩǎ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ǿƘƻ ƘŜƭǇǎ 

the parents do that?  Here, this can be many different people.  One, it can be the 

ǇŀǊŜƴǘǎ ǘƘŜƳǎŜƭǾŜǎ ǿƘƻ Řƻ ƛǘΦ  [ŜǘΩǎ ǎŀȅ ǘƘŜȅΩǊŜ ƛƴ ŀƴ ŀǊŜŀ ǿƘŜǊŜ ǘƘŜǊŜ ŀǊŜ ƴƻ ǘǊŀƛƴŜŘ 

DIR/Floortime® clinicians who can help them, and they may read a book like The Child 

with Special Needs or our Clinical Practice Guidelines, or now we have new parent 

versions of our training videotapes that are available at our Floortime Foundation 

website, www.Floortime.org or www.icdl.comΣ ŀƴŘ ƴƻǿ ǿŜΩǾŜ ǎŜǘ ƛǘ ǳǇ ǎƻ ǇŀǊŜƴǘǎ Ŏŀƴ 

have available to them a few of the case illustrations that are closer to the challenge 

that their child has, rather than have the whole set, but the whole set is still available, as 

well.  

So, the Floortime video tapes, The Child with Special Needs book, the Clinical 

tǊŀŎǘƛŎŜ DǳƛŘŜƭƛƴŜǎΣ ŀƴŘ ƻǘƘŜǊ ŀǊǘƛŎƭŜǎ ǿŜΩǾŜ ǿǊƛǘǘŜƴΣ ŀƭƻƴƎ ǿƛǘƘ ŀ ƭƻǘ ƻŦ ƻǘƘŜǊ 

information available on the website, can give parents guidelines about how to create 

these kinds of interactions at home in their daily Floortime.  But if there is a clinician 

ǿƘƻΩǎ ǘǊŀƛƴŜŘ ƛƴ ǘƘŜ CƭƻƻǊǘƛƳŜ ŀǇǇǊƻŀŎƘΣ ǘƘŀǘ ǇŜǊǎƻƴ Ŏŀƴ ǎŜǊǾŜ ǘǿƻ ǇǳǊǇƻǎŜǎ ς they can 

coach the parents on the Floortime and may also be the person who can help 

orchestrate the entire program.  The ideal person here is a person with a strong 

background in working with children and families with severe developmental problems. 

It might be a clinical psychologist, it might be a child psychiatrist, it might be a 

http://www.floortime.org/
http://www.icdl.com/
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developmental pediatrician ς but it also could be an educator or a speech pathologist 

who has had special training or an occupational therapist trained in the DIR/Floortime® 

approach ς who can help families learn how to tailor their interactions to their child and 

ŎǊŜŀǘŜ ǇƭŀȅŦǳƭ ƛƴǘŜǊŀŎǘƛƻƴǎ ǘƘŀǘ ǿƛƭƭ ƳƻōƛƭƛȊŜ ǘƘŜ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ǳǇ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘŀƭ 

ladder. 

So, this first professional is the team leader and the Floortime coach.  Now 

sometimes the Floortime coach might be an educator ς a teacher at school who has a 

lot of experience working with children ς and a clinician who helps put the whole 

program together might be a developmental pediatrician or a child psychiatrist, maybe 

with a little less experience with Floortime, per se, but experienced with getting the 

whole team cooking and monitoring overall progress.  So this role could be in one 

professional or could be separated between two professionals. 

¢ƘŜƴΣ ǿƘŜƴ ǿŜ ŎƻƳŜ ǘƻ ǘƘŜ άLέ ǇŀǊǘ ς the individual differences.  In the 

evaluation, which may involve one person ς again, it could be a child psychiatrist, a 

ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǇŜŘƛŀǘǊƛŎƛŀƴΣ ƻǊ ŜǾŜƴ ŀƴ ŜŘǳŎŀǘƻǊ ƻǊ ŀ ǎǇŜŜŎƘ ǇŀǘƘƻƭƻƎƛǎǘ ǿƘƻΩǎ ǘǊŀƛƴŜŘ 

to do a whole evaluation, or it may involve a whole team of people: a speech 

pathologist, an occupational or physical therapist, a mental health professional, a 

neurodevelopmental pediatrician, etc., as part of a team approach ς but once the 

ŜǾŀƭǳŀǘƛƻƴ ƛǎ ŎƻƳǇƭŜǘŜŘΣ ǘƘŜǊŜΩǎ ŀ ǎŜƴǎŜ ƻŦ ǿƘŀǘ ǘƘŜ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ǾǳƭƴŜǊŀōƛƭƛǘƛŜǎ ŀǊŜ ƛƴ 

terms of a number of areas, including language and auditory processing.  If there are 

challenges in this area, then we want a speech pathologist involved in the team because 

a speech pathologist will help the child make progress in strengthening auditory 

processing and language capacities.  As part of the DIR/Floortime® program, the 

difference between what might go on or has gone on historically in speech therapy and 

what we would recommend to go on in a DIR/Floortime® based approach to speech, is 

that as the speech therapist is working on different areas and to strengthen those areas 

for the child ς for example, she might be working with oral motor skills, exercises to 

strengthen and to make better use of muscles in the mouth so that sounds and words 

can be articulated more easily, or they may be working on receptive understanding, or 

ǿƘŀǘ ƻǘƘŜǊ ǇŜƻǇƭŜ ŀǊŜ ǎŀȅƛƴƎΣ ƻǊ ŜȄǇǊŜǎǎƛƴƎ ǿƘŀǘΩǎ ƻƴ ƻƴŜΩǎ ƻǿƴ ƳƛƴŘΣ ƻǊ ŀƭƭ ǘƘŜ ŀōƻǾŜΣ 

as is often the case ς ōǳǘΣ ŀǎ ƻƴŜΩǎ ǿƻǊƪƛƴƎ ƻƴ ǘƘŀǘΣ ƛƴ ǘƘŜ 5LwκCƭƻƻǊǘƛƳŜϯ ŀǇǇǊƻŀŎƘΣ ǘƘŜ 

speech pathologist is also working on those abilities in speech and language in the 

context of the overall progression of the functional emotional developmental capacities. 
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{ƻΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ǿƘƛƭŜ ǿƻǊƪƛƴƎ ƻƴ ƴŜǿ ǿƻǊŘǎΣ ǿŜΩǊŜ ŀƭǿŀȅǎ ǿƻǊƪƛƴƎ ƻƴ ǘƘƻǎŜ 

words as part of a continuous flow of back-and-forth interaction with lots of 

ŜƴƎŀƎŜƳŜƴǘΦ  ²ŜΩǊŜ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ ǿƻǊŘǎ ŎƻƳƛƴƎ ƛƴ ŀƴŘ ōŜƛƴƎ ƭŜŀǊƴŜŘ ƳŜŀƴƛƴƎŦǳƭƭȅΣ 

ƴƻǘ ƛƴ ŀ ǎŎǊƛǇǘŜŘ ǿŀȅΦ  {ƻΣ ǿƘƛƭŜ ǘƘŜ ǿƻǊŘ ƳƛƎƘǘ ōŜ ǇǊƻƳǇǘŜŘΣ ǿŜΩǊŜ ǘǊȅƛƴƎ ǘƻ ǎŜǘ ǳǇ 

challenges or problems tƻ ōŜ ǎƻƭǾŜŘ ǎƻ ǘƘŜ ŎƘƛƭŘΩǎ ŜƳƻǘƛƻƴŀƭƭȅ ƛƴǾŜǎǘŜŘ ƛƴ ǳǎƛƴƎ ǘƘŀǘ 

word, right from the get-ƎƻΦ  {ƻΣ ƛŦ ǿŜ ǿŀƴǘ ǘƻ ǘŜŀŎƘΣ άƻǇŜƴΣέ ǿŜ Ǉǳǘ ǘƘŜ ŎƘƛƭŘΩǎ ŦŀǾƻǊƛǘŜ 

ǘƻȅ ƻǳǘǎƛŘŜ ǘƘŜ ŘƻƻǊ ǎƻ ǘƘŜ ǿƻǊŘ άƻǇŜƴέ ƛǎ ǘŀǳƎƘǘ ŀǎ ȅƻǳΩǊŜ ƻǇŜƴƛƴƎ ǘƘŜ ŘƻƻǊ ǘƻ ŦƛƴŘ 

your toy.  So therŜΩǎ ƳŜŀƴƛƴƎΤ ƛƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ǘƘŜǊŜΩǎ ŜƳƻǘƛƻƴŀƭ ƛƴǾŜǎǘƳŜƴǘ ƛƴ ǘƘŜ 

word, giving it meaning right away, and that way it generalizes immediately. So, in the 

5LwκCƭƻƻǊǘƛƳŜϯ ŀǇǇǊƻŀŎƘ ǘƻ ǎǇŜŜŎƘ ŀƴŘ ƭŀƴƎǳŀƎŜ ǿƻǊƪΣ ǿŜΩǊŜ ŎƻƳōƛƴƛƴƎ ǘƘŜ 

ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǎǘŀƎŜǎ ǘƘŀǘ ǿŜΩǾe talked about before ς the functional emotional 

developmental stages ς in other words, having a child be attentive, engaged, involved in 

back-and-forth two-way interactions, getting involved in a continuous flow of 

interactions and using emerging ideas and words meaningfully and, eventually, logically 

ς ǿŜΩǊŜ ŘƻƛƴƎ ǘƘŀǘ ǎƛƳǳƭǘŀƴŜƻǳǎƭȅ ǿƛǘƘ ŀƴȅ ǎǇŜŎƛŦƛŎ ǎǇŜŜŎƘ ƻǊ ƭŀƴƎǳŀƎŜ Ǝƻŀƭ ǿŜΩǊŜ 

pursuing.  

We have a new diagnostic system that we call the ICDL - standing for our 

Interdisciplinary Counsel of Developmental Learning Disorders - Diagnostic Manual for 

LƴŦŀƴŎȅ ŀƴŘ 9ŀǊƭȅ /ƘƛƭŘƘƻƻŘ ŀƴŘ ǘƘŜ ƛƴƛǘƛŀƭǎ ŀǊŜ ǘƘŜ L/5[ 5aL/Σ ŀƴŘ ƛǘΩǎ ŀǾŀƛƭŀōƭŜ ŀǘ 

www.icdl.com, and in there we have a developmental approach to speech and language 

problems where we show how the problems or challenges can be thought of in terms of 

what developmental stage they stem from, and what part of speech and language is 

involved from the oral-motor capacities, to the receptive or expressive capacities, etc.  

So, our speech and language therapist works on the auditory processing and language 

ǇŀǊǘ ƻŦ ǘƘŜ άLέ ς of individual differences ς but works with that in the context of our 

overall DIR model. 

Now, if the child also ς when we look at the individual differences ς has 

challenges in motor planning and sequencing, or motor coordination, or low muscle 

tone, or has problems with sensory modulation ς they are either over reactive or under 

reactive to basic sensations like touch and sound, or they have difficulty with what we 

call sensory discrimination ς the ability to understand and comprehend information 

taken in through the senses, so they get too close to people or intrude too easily into 

ǇŜƻǇƭŜ ƻǊ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ǘƘŜȅΩǊŜ ƘƻƭŘƛƴƎ ŀƴŘ ǘƘŜȅ ŎŀƴΩǘ ƛŘŜƴǘƛŦȅ ƻōƧŜŎǘǎ ōȅ feel 

and touch ς ǘƘŜȅ ŎƻǳƭŘ ƘŀǾŜ ǿƘŀǘ ǿŜ Ŏŀƭƭ άƳƻǘƻǊ ǇƭŀƴƴƛƴƎέ ƻǊ άƳƻǘƻǊ ŎƻƻǊŘƛƴŀǘƛƻƴέ 

problems or sensory modulation problems or sensory discrimination problems or 
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problems with postural control and basic coordination.  If any of these are the problems 

oǊ ŎƘŀƭƭŜƴƎŜǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ άLΣέ ǘƘŜƴ ǿŜ ǿŀƴǘ ŀƴ ƻŎŎǳǇŀǘƛƻƴŀƭ ǘƘŜǊŀǇƛǎǘ ƻǊ ǇƘȅǎƛŎŀƭ 

therapist working with the child. And the training of the occupational therapist or 

physical therapist will determine which one needs to be the one involved.  Typically, if 

the problem is more with severe low muscle tone and coordination, including conditions 

ƭƛƪŜ ŎŜǊŜōǊŀƭ ǇŀƭǎȅΣ ƛǘ ǿƛƭƭ ōŜ ŀ ǇƘȅǎƛŎŀƭ ǘƘŜǊŀǇƛǎǘ ǘƘŀǘΩŘ ōŜ ƛƴǾƻƭǾŜŘΦ  LŦ ǘƘŜ ǇǊƻōƭŜƳǎ ŀǊŜ 

more involved in sensory modulation and the child is over or under reactive to 

sensation, or motor planning and sequencing, i.e., if the child is dyspraxic, it will more 

ƭƛƪŜƭȅ ōŜ ŀƴ ƻŎŎǳǇŀǘƛƻƴŀƭ ǘƘŜǊŀǇƛǎǘ ƛƴǾƻƭǾŜŘ ŀƴŘ ƻƴŜ ǿƘƻΩǎ ǘǊŀƛƴŜŘ ƛƴ ǎŜƴǎƻǊȅ ǇǊƻŎŜǎǎƛƴƎ 

and motor planning and sequencing.  Sometimes occupational therapists who are 

ǘǊŀƛƴŜŘ ƛƴ ǘƘŜǎŜ ŀǊŜŀǎ ǳǎŜ ǘƘŜ ǘŜǊƳ άǎŜƴǎƻǊȅ ƛƴǘŜƎǊŀǘƛƻƴ ǘǊŀƛƴƛƴƎΣέ ōŜŎŀǳǎŜ ǎŜƴǎƻǊȅ 

integration focuses on these areas. 

Often, both the physical therapist and occupational therapist could be involved.  

Some physical therapists are trained, however, in occupational therapy strategies and 

some occupational therapists are trained in the physical therapy strategies and, 

therefore, you may only need one person, even with a child who may have low muscle 

tone and severe coordination problems, as well as sensory processing challenges and 

motor planning challenges.  So, here, you need to see the training background of the 

occupational therapist and physical therapist.  But if there is a problem in the area of 

ƳƻǘƻǊ ŦǳƴŎǘƛƻƴƛƴƎ ŀƴŘ ǎŜƴǎƻǊȅ ǇǊƻŎŜǎǎƛƴƎΣ ǘƘŜƴ ǿŜΩƭl need a physical and/or 

ƻŎŎǳǇŀǘƛƻƴŀƭ ǘƘŜǊŀǇƛǎǘ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ǘŜŀƳΦ  .ǳǘΣ ƘŜǊŜΣ ǘƻƻΣ ƛǘΩǎ ǿƘŀǘ ȅƻǳ Řƻ ŜǾŜǊȅ Řŀȅ 

that counts.  We want the professional ς just like the Floortime consultant and the 

speech consultant to influence the daily program of the chƛƭŘΣ ŀƴŘ LΩƭƭ ƎŜǘ ǘƻ Ƙƻǿ ǿŜ Řƻ 

that in just a moment, but we want the parents to be able to carry out the program 

every day at home, as well as what goes on in the professional therapies. 

²ƘƛƭŜ ƛǘΩǎ ƛŘŜŀƭ ǘƻ ƘŀǾŜ ǎǳŎƘ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ŀǾŀƛƭŀōƭŜ ǘƻ ȅƻǳǊ ŎƘƛƭŘ as many times a 

week as would be optimal ς and sometimes that means three or four times a week or 

even daily speech therapy and/or occupational therapy or physical therapy ς in some 

settings this is not possible and, therefore, the specialist ς the professional therapist ς 

needs to be a consultant to the team.  The team may involve educators or the team may 

involve parents and volunteers and they will actually carry out the day-to-day activities 

under the guidance of periodic visits to the specialist.  The important point is that the 

child has the experiences he needs and not to have the child not have these experiences 

because the therapist is not available as frequently as would be reasonable or even 
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adequate.  Often I find this is not done ς if the school system is strapped for funds and 

they can only give once a week a half-hour of occupational therapy, that may be all the 

child gets, rather than that person instructing the teachers on how to work with the 

ŎƘƛƭŘΣ ŀƴŘ ǘƘŜ ƪŜȅ ƛǎ ǘƻ ŎƘŀƴƎŜ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ŜŦŦort and work with the parents so the 

ǇŀǊŜƴǘǎ Ŏŀƴ Řƻ ƛǘ ŀǘ ƘƻƳŜΦ  hŦǘŜƴ ƛǘΩƭƭ ƘŀǇǇŜƴ ǿƛǘƘ ŀ ŦŜǿ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΣ ōǳǘ ǊŀǊŜƭȅ ƛǎ ƛǘ 

communicated effectively to the parents.  In those cases where it is, I applaud those 

schools and those therapists who are doing that, but we need more and more of that. 

So, there are many excellent therapists who do work closely with parents and 

educators, and many parents and educators who do implement these suggestions on a 

Řŀƛƭȅ ōŀǎƛǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ƘƻƳŜ ǇǊƻƎǊŀƳΣ ǿƘƛŎƘ ǿŜΩƭƭ Ǝo through in just a second, but we 

need to do more of that. 

There are other areas, too, in addition to speech therapy and physical and 

occupational therapy.  Some children have difficulties in what we call visual-spatial 

ǇǊƻŎŜǎǎƛƴƎ ǿƘŜǊŜ ƛǘΩǎ ƘŀǊŘ ŦƻǊ ǘƘŜƳ to comprehend what they see.  They may be able to 

ǎŜŜ ŀƴŘ ǊŜŎƻƎƴƛȊŜ ǘƘŜǊŜΩǎ ŀ ŘƻƻǊ ƻǊ ŀ ǘŀōƭŜΣ ōǳǘ ǘƘŜȅ Ƴŀȅ ƘŀǾŜ ǘǊƻǳōƭŜ ǘǊŀŎƪƛƴƎ ǘƘƛƴƎǎΣ 

so a moving object is hard for them to follow.  Later on it will be hard for them to track 

words across a page and read.   

Other children may have difficulty with their bodies in space, and knowing the 

difference between the left and the right side of their bodies and or getting out of the 

way of a moving object.  They may have difficulty figuring out how to move their body in 

relationship to other bodies or physical objects or other people in space.  They may have 

difficulty with figuring out size and shapes based on what they see and, therefore, have 

difficulty with quantity concepts and understanding basic concepts of math and science 

as they become more verbal.  They may have difficulty understanding how objects can 

change based on perspective ς when you look from the side or from the back.  So, these 

are all challenges we may see in the visual-spatial arena, which is just as important a 

source of information as what we hear ς what we take in through sounds and words.  

Some may argue even more so.  When children have severe difficulties in visual-spatial 

ǇǊƻŎŜǎǎƛƴƎΣ ǿŜ ƻŦǘŜƴ ƘŀǾŜ ŀ ƭƻǘ ƻŦ άƴƻƴǾŜǊōŀƭ ƭŜŀǊƴƛƴƎ ŘƛǎŀōƛƭƛǘƛŜǎέ ōŜŎŀǳǎŜ ƛǘ ƛƴǾƻƭǾŜǎ 

the nonverbal areas of the mind or the brain. 

{ƻΣ ƻƴ ǘƘŜ ƻǊƛƎƛƴŀƭ ŜǾŀƭǳŀǘƛƻƴ ǿƘŜǊŜ ƛǘΩǎ ƴƻǘƛŎŜŘ ŀ ŎƘƛƭŘ Ƙŀǎ ǘǊƻǳōƭŜ ǎŜŀǊŎƘƛƴƎ ŦƻǊ 

hidden objects systematically, or is confused about their body in space or left and right 

or, as I mentƛƻƴŜŘΣ ŀƴŘ ŎŀƴΩǘ ǎŜŀǊŎƘ ŦƻǊ ƘƛŘŘŜƴ ƻōƧŜŎǘǎΣ ǿŜ ƴŜŜŘ ǘƻ ŀƭǎƻ ōŜƎƛƴ ŀ ǇǊƻƎǊŀƳ 

that helps their visual-spatial side.  Here, an expert who deals with visual-spatial 
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processing is an important member of the team to work directly with the child or to 

help the teachers or educators and the parents include this component into their daily 

ǿƻǊƪ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΦ  ¢ƘŜǊŜΩǎ ŀ ǿƻƴŘŜǊŦǳƭ ōƻƻƪ ōȅ IŀǊǊȅ ²ŀŎƘǎΣ ƻƴŜ ƻŦ ǘƘŜ ǇƛƻƴŜŜǊǎ ƛƴ 

visual-spatial processing, called Thinking Goes to School, that outlines some of these 

areas IΩƳ ǘŀƭƪƛƴƎ ŀōƻǳǘ ƛƴ ƳƻǊŜ ŘŜǘŀƛƭΦ  Lƴ ƻǳǊ ƴŜǿ ŘƛŀƎƴƻǎǘƛŎ ŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǎȅǎǘŜƳΣ ǘƘŜ 

ICDL DMIC, we have an axis on visual-spatial processing.  So we recommend that every 

child, as part of their diagnostic evaluation, also be observed in terms of where they are 

in visual-spatial processing.  So we may need an expert in this area, as well. 

Now, another member of the professional team are the educators and special 

educators. As children are progressing up the developmental ladder and learning their 

basics, learning how to attend and relate, and interact purposefully, and problem solve 

in a continuing way and use ideas creatively and logically, they can begin the more 

formal elements of their educational program, and here the educators and the special 

educators become a critical part of the team.  For some children, they become a part of 

ǘƘŜ ǘŜŀƳ ƳǳŎƘ ŜŀǊƭƛŜǊΣ ŜǾŜƴ ŀǎ ǘƘŜȅΩǊŜ ǿƻǊƪƛƴƎ ǘƻǿŀǊŘǎ ǘƘŜǎŜ ƘƛƎƘŜǊ ƭŜǾŜƭǎΦ ¢ƘŜ 

ŜŘǳŎŀǘƻǊǎ ƎŜƴŜǊŀƭƭȅ ǿƛƭƭ ŦƻŎǳǎ ƻƴ άŎƻƎƴƛǘƛǾŜέ ǎƪƛƭƭǎ ŀƴŘ ŀŎŀŘŜƳƛŎ ǎƪƛƭƭǎΣ ōǳǘ ǊŜŀƭƭȅ ǘƘŜ ǊƻƭŜ 

of the special educator needs to be more broader, and we have advocated in our 

DIR/Floortime® model that the IEP goals for educators first and foremost focus on our 

functional emotional developmental capacities ς that these are our first educational 

goals:  the ability to attend and engage, to be purposeful, which is the basis for being 

logical and reality-based, to be problem-solvers through gestures and then to use ideas 

creatively and logically ς ōŜŎŀǳǎŜ ǿƛǘƘƻǳǘ ǘƘŜǎŜ ǎƛȄ ƭŜǾŜƭǎ ƛƴ ǇƭŀŎŜ ŀ ŎƘƛƭŘ ŘƻŜǎƴΩǘ ƪƴƻǿ 

how to think.  The thinking occurs first through using gestures purposefully, as part of 

being involved in a related relationship, and then it occurs at the level of ideas, by being 

ŀōƭŜ ǘƻ ŎƻƴƴŜŎǘ ƛŘŜŀǎ ǘƻƎŜǘƘŜǊ ƭƻƎƛŎŀƭƭȅΦ  .ǳǘ ǘƻ Řƻ ǘƘŀǘ ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ǳǎŜ ideas 

meaningfully first ς ȅƻǳ ŎŀƴΩǘ Ƨǳǎǘ ōŜ ǎŎǊƛǇǘƛƴƎ ƛŘŜŀǎ ŀƴŘ ƎŜǘ ƭƻƎƛŎŀƭ ǘƘƛƴƪƛƴƎΦ  bƻǿ ǘƘŜǊŜ 

ƛǎƴΩǘ ŀƴȅ ŜŘǳŎŀǘƛƻƴŀƭ ŜƴǘŜǊǇǊƛǎŜ Ǉŀǎǘ ǘƘŜ ǘƘƛǊŘ ƎǊŀŘŜ ǘƘŀǘ ŘƻŜǎƴΩǘ ƛƴǾƻƭǾŜ ƭƻƎƛŎŀƭ ǘƘƛƴƪƛƴƎ 

ŀƴŘ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎΦ  {ƻΣ ƻƴŜ ǘƛƳŜ ŀ ǇŀǊŜƴǘ ǎŀƛŘ ǘƻ ƳŜΣ ά²ŜƭƭΣ ǿŜΩǊŜ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ 

ŦǳƴŎǘƛƻƴŀƭ ŜƳƻǘƛƻƴŀƭ ƳƛƭŜǎǘƻƴŜǎΣ ōǳǘ ǿŜΩǊŜ ƴƻǘ ǿƻǊƪƛƴƎ ƻƴ Ƙƛǎ ŀŎŀŘŜƳƛŎǎΦ  ²Ŝ ŘŜŎƛŘŜŘ 

ǘƘŜ ŦǳƴŎǘƛƻƴŀƭ ŜƳƻǘƛƻƴŀƭ ƳƛƭŜǎǘƻƴŜǎ ŀǊŜ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘΦέ  L ǎŀƛŘΣ ά²ŀƛǘΗ  bƻΣ ǘƘŀǘΩǎ ƴƻǘ 

the trade-ƻŦŦΦέ  L ǎŀƛŘΣ ά¢ƘŜǎŜ ŦǳƴŎǘƛƻƴŀƭ ŜƳƻǘƛƻƴŀƭ ƳƛƭŜǎǘƻƴŜǎ ς the ability to relate and 

think creatively and logically ς are the same as the academic abilities.  They are the first 

ŀŎŀŘŜƳƛŎ ǎƪƛƭƭǎ ōŜŎŀǳǎŜ ǿƛǘƘƻǳǘ ǘƘŜƳ ǘƘŜǊŜ ŀǊŜ ƴƻ ƻǘƘŜǊ ŀŎŀŘŜƳƛŎ ǎƪƛƭƭǎΗέ   
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So the notion that you can memorize some letters or shapes or numbers, and 

you can memorize a few words or even learn to read does not constitute academic skills 

and is just flat-out silly.  The fact is that if you want to understand what you read, you 

have to have a meaningful grasp of words and language, which means being able to use 

words, obviously, logically and meaningfully, i.e., it means the ability to think.  So, really, 

ǘƘŜ ŦƛǊǎǘ ŀŎŀŘŜƳƛŎ ǎƪƛƭƭ ƛǎ ǘƘƛƴƪƛƴƎΣ ǎƻ ǘƘŀǘΩǎ ǿƘȅ ǿŜ ŀŘǾƻŎŀǘŜ ǘƘŀǘ ǘƘŜ L9t ƛƴǾƻƭǾŜ ǘƘŜ 

functional emotional capacities, and these goals can be made very concrete and 

objective.  We want to help the child go from engaging a little bit at a time, to half the 

time, to most of the time.  We want to help a child be purposeful from a little bit of the 

time to most of the time.   We want to help a child open and close 50+ circles of 

communication ς again, from a little of the time to almost all the time.   

We have a seven-point rating scale so you can make these IEP objectives very, 

very clear.  We want to help a child use ideas creatively and logically, again, a little of 

ǘƘŜ ǘƛƳŜ ǘƻ Ƴƻǎǘ ƻŦ ǘƘŜ ǘƛƳŜΦ  hƴŎŜ ǿŜΩǾŜ ŀŎƘƛŜǾŜŘ ǘƘŀǘΣ ǿŜ Ŏŀƴ ŦƻŎǳǎ ƻƴ ōŜƛƴƎ ŀōƭŜ ǘƻ 

use numbers and letters meaningfully and logically, again, from a little bit to most of the 

time.  Then we can work on reading and higher-level math skills.  Then as we go on to 

different content areas, like history or science, we can also focus on goals within our 

DIR/Floortime® model by making the curriculum a thinking-based curriculum.  In other 

ǿƻǊŘǎΣ ǿŜΩǾŜ ƻǳǘƭƛƴŜŘ ς as many of you know from prior sessions ς different levels of 

thinking, from using ideas logically and meaningfully to using ideas in a cause and effect 

way, then in a multi-causal way, to do what we call comparative thinking, where a child 

can compare two things A versus B ς the Civil War and the Revolutionary War ς and 

then where a child can do what we call gray area thinking, look at shades of gray of 

things ς of all the reasons for the Civil War, which were the most important and which 

were the second most important; and, then, eventually, thinking off what we call an 

ƛƴǘŜǊƴŀƭ ǎǘŀƴŘŀǊŘΣ ǿƘŜǊŜ ŀ ŎƘƛƭŘ Ŏŀƴ ŜǾŀƭǳŀǘŜ Ƙƛǎ ƻǿƴ ǘƘƻǳƎƘǘǎΣ άDŜŜΣ ǘƘŀǘ ǿŀǎ ŀ ƎƻƻŘ 

essay I wrote or a not-so-ƎƻƻŘ ŜǎǎŀȅΣέ ƻǊΣ άL ŀƎǊŜŜ ƳƻǊŜ ǿƛǘƘ ¢ƻƭǎǘƻȅ ŀƴŘ ƭŜǎǎ ǿƛǘƘ aŀǊƪ 

¢ǿŀƛƴ ŦƻǊ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǊŜŀǎƻƴǎΦέ   

So, to get to high-level academic skills requires high levels of thinking. We can 

relate all the academic content we want to teach ς history, science, social studies, 

English ς to different thinking levels so that each lesson becomes not just a lesson in 

ǘƘŀǘ ǇŀǊǘƛŎǳƭŀǊ ŎƻƴǘŜƴǘΣ ōǳǘ ƛǘ ōŜŎƻƳŜǎ ŀ ƭŜǎǎƻƴ ƛƴ ǘƘƛƴƪƛƴƎΦ  {ƻΣ ǿƘŜƴ ǿŜΩǊŜ ƭŜŀǊƴƛƴƎ 

ŀōƻǳǘ ǘƘŜ /ƛǾƛƭ ²ŀǊ ǿŜ ŘƻƴΩǘ Ƨǳǎǘ ƳŜƳƻǊƛȊŜ ŘŀǘŜǎ ŀƴŘ ƎŜƴŜǊŀƭǎ ŀƴŘ ōŀǘǘƭŜǎΣ ǿŜ ǘŀƭƪ 

about it from the point of view of the reasons for the Civil War and we do that at 

difŦŜǊŜƴǘ ƭŜǾŜƭǎΣ ŦǊƻƳ ǘƘŜ ōŀǎƛŎ ǊŜŀǎƻƴǎ ǘƻ ŜǾŜƴǘǳŀƭƭȅ ƎǊŀȅ ŀǊŜŀ ǘƘƛƴƪƛƴƎΣ ǿƘŜǊŜ ǿŜΩǊŜ 
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choosing which one is more important and which one is less important.  We talk about 

how we would have experienced it if we were in the South or we were in the North, 

getting to very reflective levels of thinking.  We try to understand the perspective of the 

different people involved, those who were slaves, those who were landowners and 

those who were fighting to free the slaves.  So you can imagine how a thinking-based 

approach to content would differ dramatically from just a memory-based approach.  For 

ŎƘƛƭŘǊŜƴ ǿƛǘƘ ǎǇŜŎƛŀƭ ƴŜŜŘǎΣ ƛǘΩǎ ŎǊƛǘƛŎŀƭ ǘƘŀǘ ŜǾŜǊȅǘƘƛƴƎ ōŜ ŘƻƴŜ ƛƴ ŀ ǘƘƛƴƪƛƴƎ-based way.   

So, this is a long-winded commentary on our educators, but our educators and 

special educators using our Floortime model have to work on the basics of each of our 

functional emotional developmental milestones, and have that serve as the cornerstone 

of their IEP, and then we involve a thinking-based approach to academic life.  And 

therŜΩǎ ƻƴŜ ƻǘƘŜǊ ǇƛŜŎŜ ǘƻ ƻǳǊ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ƛƴ ƻǳǊ 5LwκCƭƻƻǊǘƛƳŜϯ ƳƻŘŜƭ ŀƴŘ 

our educators as members of the professional team, which is that also we want to use 

academic work to strengthen all the processing capacities.  For example, a child who 

ŎŀƴΩǘ Řiscriminate sounds well because of auditory processing is not going to be able 

ǎƻǳƴŘ ƻǳǘ ƴŜǿ ǿƻǊŘǎ ǾŜǊȅ ŜŀǎƛƭȅΦ  {ƻ ǿŜ ƴŜŜŘ ǘƻ ǿƻǊƪ ƻƴ ŀǳŘƛǘƻǊȅ ǇǊƻŎŜǎǎƛƴƎ ŀǎ ǿŜΩǊŜ 

working on reading, and so phonemic-based approaches to reading are going to help 

with auditƻǊȅ ǇǊƻŎŜǎǎƛƴƎΦ  Lƴ ǘƘƛǎ ǿŀȅΣ ǎƛƳƛƭŀǊƭȅΣ ǿƘŜƴ ǘƘŜȅΩǊŜ ǿǊƛǘƛƴƎ ŜǎǎŀȅǎΣ ŀ ŎƘƛƭŘ ǿƘƻ 

has poor fine motor control may find it very frustrating to write that essay, and we want 

to work on fine motor skills and also provide other ways of communicating information, 

ŜƛǘƘŜǊ ǘƘǊƻǳƎƘ ǘŀƭƪƛƴƎ ǘƘǊƻǳƎƘ ŀ ǘŀǇŜ ǊŜŎƻǊŘŜǊ ƻǊ ǘȅǇƛƴƎ ǎƻ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘ ƛǎƴΩǘ ƭƛƳƛǘŜŘ ǘƻ 

penmanship, which may slow down his or her thinking processes and may undermine 

his or her ability to master the form of an essay.  So we want to do both:  strengthen 

their fine motor skills ς strengthen the penmanship ς but also provide alternative ways 

ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǎƻ ǘƘŜ ŎƘƛƭŘΩǎ ŀōƛƭƛǘȅ ǘƻ ǘƘƛƴƪ ŀƴŘ ŎƻƴǎǘǊǳŎǘ ǘƘŜ Ŝǎǎŀȅ ƻŎŎǳǊǎ ŀƴȅƘƻǿΦ  Lƴ 

our DIR model, the educational approach includes strengthening each of the processing 

ŎŀǇŀŎƛǘƛŜǎ ŀǎ ǿŜΩǊŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ŀǎ ǿŜΩǊŜ ƛƴ ǘƘŜ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŀƳΦ  ¢ƘŀǘΩǎ ǿƘŀǘ ƻǳǊ 

educator does. 

Also, as indicated as among our professionals, we have many families with family 

challenges, where there are conflicts between husbands and wives who blame each 

ƻǘƘŜǊΣ ƻǊ ŀǊŜ ŀƴƎǊȅ ŀǘ ŜŀŎƘ ƻǘƘŜǊΣ ƻǊ ǿƘƻ ƘŀǾŜƴΩǘ ōŜŜƴ ŀōƭŜ ǘƻ ǿƻǊƪ ǘƘǊƻǳƎƘ ǘƘŜƛǊ 

frustration and disappointment and anger to some deeper meaning with each other, 

and need some help.  So they need a family counselor or a mental health professional 

involved as part of the team.  That can be a very, very vital role for the team members.   
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For some children, there will be other specialists involved, involving art or music, 

horseback riding or different kind of physical exercises.  So, other professional may be 

involved, as for any child.  Again, when we do this in a DIR/Floortime® approach, 

ŜǾŜǊȅƻƴŜ ǿƻǊƪƛƴƎ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘ ƛǎ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭǎ ƻŦ ǘƘŜ ά5Σέ άǘƘŜ Lέ ŀƴŘ 

ǘƘŜ άwέ ǿƘƛƭŜ ǘƘŜȅΩǊŜ ǇǳǊǎǳƛƴƎ ǎǇŜŎƛŦƛŎ Ǝƻŀƭǎ ƻŦ ǘƘŀǘ ǇŀǊǘƛŎǳƭŀǊ ǇǊƻcessing area.  So 

ǿƘŜǘƘŜǊ ǿŜΩǊŜ ǿƻǊƪƛƴƎ ƻƴ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ ƻǊ ǎǇŜŜŎƘ ŀƴŘ ƭŀƴƎǳŀƎŜ Ǝƻŀƭǎ ƻǊ ƳƻǘƻǊ 

Ǝƻŀƭǎ ƛƴ ǇƘȅǎƛŎŀƭ ǘƘŜǊŀǇȅ ƻǊ ƻŎŎǳǇŀǘƛƻƴŀƭ ǘƘŜǊŀǇȅΣ ǿŜΩǊŜ ŀƭǿŀȅǎ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ 

fundamentals of the six basic functional emotional levels and strengthening as many 

ƻǘƘŜǊ ǇǊƻŎŜǎǎƛƴƎ ŀōƛƭƛǘƛŜǎ ŀǎ ǿŜ ŎŀƴΣ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ ƻƴŜ ǿŜΩǊŜ ǿƻǊƪƛƴƎ ƻƴ ŀǎ ƻǳǊ Ƴŀƛƴ 

ŦƻŎǳǎΦ ¢ƘŀǘΩǎ ǘƘŜ ƘŜŀǊǘ ƻŦ ƻǳǊ 5Lw ƳƻŘŜƭ ς ǿŜΩǊŜ ŀƭǿŀȅǎ ƎŜǘǘƛƴƎ ǘƘŜ ǿƘƻƭŜ ƳŜƴǘŀƭ 

άǘŜŀƳέ ǿƻǊƪƛƴƎ ǘƻƎŜǘƘŜǊ ŀƴŘ ǿƻǊƪƛƴƎ ǘƻ ƳŀǎǘŜǊ ƘƛƎƘŜǊ ŀƴŘ ƘƛƎƘŜǊ ƭŜǾŜƭǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ 

developmental capacities. 

{ƻ ǘƘƛǎ ƛǎ ŀ ǉǳƛŎƪ ƻǾŜǊǾƛŜǿ ƻŦ ǿƘŀǘ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ŘƻΦ   bƻǿΣ ǿƘŀǘΩǎ 

most important to emphasize, however, is a point I made earlier, which is that parents 

are going to vary in their access to the professionals based on where they live, what 

their personal finances are, what kind of insurance coverage they have, and what kind 

ƻŦ ǎŎƘƻƻƭ ǎȅǎǘŜƳ ǘƘŜȅΩǊŜ ƛƴǾƻƭǾŜŘ ƛƴΣ ōŜŎŀǳǎŜ ǘƘŜ ŀŎŎŜǎǎ ǘƻ ǎǇŜŜŎƘ ǇŀǘƘƻƭƻƎƛǎǘǎ ƻǊ 

occupational and physical therapists or special educators is going to vary significantly 

ōŀǎŜŘ ƻƴ ŀƭƭ ǘƘƻǎŜ ŦŀŎǘƻǊǎΦ  ²ƘŀǘΩǎ Ƴƻǎǘ ŎǊƛǘƛŎŀƭ ŦƻǊ ǘƘŜ ŎƘƛƭŘΣ ƘƻǿŜǾŜǊΣ ƛǎ ǿƘŀǘ ƘŀǇǇŜƴǎ 

ƛƴ ǘƘŜƛǊ Řŀƛƭȅ ǇǊƻƎǊŀƳΦ  IŜǊŜΩǎ ǿƘŜǊŜ LΩǾŜ ǎŜŜƴ ƎƛŦǘŜŘ ǇŀǊŜƴǘǎ ǿƘƻ ǊŜŀŘ ƻƴ ǘƘŜƛǊ ƻǿƴΣ 

receive consultation periodically from different mŜƳōŜǊǎ ƻŦ ǘƘŜ ǘƘŜǊŀǇȅ ǘŜŀƳ ǿŜΩǾŜ 

talked about ς depending on what their child requires ς and then they carry out the 

ƭƛƻƴΩǎ ǎƘŀǊŜ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳ ŀǘ ƘƻƳŜ ǘƘŜƳǎŜƭǾŜǎΣ ƻǊ ǿƛǘƘ ǾƻƭǳƴǘŜŜǊǎ ƻǊ ǿƛǘƘ ŜȄǘŜƴŘŜŘ 

family members, or by hiring some high school students or college students to help and 

put together an excellent daily program for their child.  Some parents elect to home 

ǎŎƘƻƻƭ ōŜŎŀǳǎŜ ǘƘŜ ǎŎƘƻƻƭ ŎŀƴΩǘ ǇǊƻǾƛŘŜ ǿƘŀǘ ǘƘŜ ŎƘƛƭŘ ƴŜŜŘǎΣ ƻǊ ǘƘŜȅ ŎƻƳǇǊƻƳƛǎŜ ŀƴŘ 

have the child do a half-day in school, more for socialization, and then a half-day at 

home working one-on-one with them or with volunteers or helpers, such as high school, 

college, or graduate students.  And in some of these families the professionals of the 

ǘŜŀƳ ǿŜΩǾŜ ƳŜƴǘƛƻƴŜŘ ŀǊŜ ƻƴƭȅ ŀǾŀƛƭŀōƭŜ ƻƴŎŜ ŀ Ƴƻƴth or once every few months, 

sometimes even only through telephone consultations because of where the family 

ƭƛǾŜǎΣ ŀƴŘ ȅŜǘ ƛƴ ǎǇƛǘ ƻŦ ǘƘƻǎŜ ƭƛƳƛǘŀǘƛƻƴǎ LΩǾŜ ǎŜŜƴ ǘƘƻǎŜ ŦŀƳƛƭƛŜǎ ŀƴŘ ǘƘƻǎŜ ŎƘƛƭŘǊŜƴ 

thrive. 




