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Good morning. This is Dr. Greenspan. Welcome to you to ourbasbd radio
AK246® CKIyYyl @2dz F2N) 22AyAy3 dza G2RlI &
communities and learning relationships for adults and older children. Asnay know,
this is a subject that is not sufficiently focused on. Often, we focus on younger children,
appropriately so, but we need to focus equal attention on all the children and adults.
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catch up on some of the archived shows for those who hgen following these
broadcasts. As you know, all the shows are archived, both live, in terms of the auditory,
but also we have written transcripts for most of the shows on the website, as well. So,
you can catch up either by reading, listening, or bdtiring the break. But, now, to
NBGdz2Ny ol 01 G2 G2RIe@Qa akKz2e¢> FyR Ffaz2 L
Weider, who is in Israel this week, but any of you who want to call in and ask questions
are welcome to do so.

l'a L YSyidA2y SuiEientafentiar2ty diér chilthred and adults in
creating learning communities. Before we get into the details of how to set up learning
communities and learning relationships and learning educational programs for older
OKAf RNBY I yR attRedgbals 3oE oldér $hildeein and adilfs. The goals are
quite similar as they are for very, very young children. We should maximize learning,
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processing experience, such as verbal or language or making sense out of what you see
¢ visualspatial thinkingg or motor planning and sequencing or modulating sensagon
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touch. When there are these processing differences which characterize most individuals

with special needs or severe developmental problems, it becomes-biigegoal and

can be a lifdong opportunty and, in many respects, IHeng fun and excitement to
O2yUAydzS (2 3SH AGNRY3ASNI AYy GKS&AS oAt AGASE«
RSOSt 2L Y2NBE O2YLISGSyOe 2NJ OF LI OAGE Ay | LI
or ballet or plaing guitar. We all receive a lot of pleasure and a sense of mastery from

moving forward in one or another capacity. In a sense, you could argue, | think, that the

human organism is characterized as much by the need to survive and eat and be healthy

as bythe need to learn, to master new skills, and master his or her environment.

b2é¢r 6KIFIGQa AYLERNIIYyG G2 SYLKIFaAATS Aa GKI
longer window of opportunity to master skills. Often, for individuals without special
needs, certay ol aAO alAftf €tS@Sta NS G GKSANI LIS
commented on that many Nobel Prize winning mathematicians or physicists do their
0Sald 62N] o0ST2NB GKSEBQNB on 2NE OSNIlFAytex
their best work at older ages and, certainly, people in my fielanental health
professionals, often hit their peak in their later years. Those fields that require
enormous experience often result in longer learning curves. Those that require certain
acute meral skills may reach a peak at an earlier age, like some of the mathematical
and reasoning skills.

The important thing to note is that when | work with adults with special needs |
notice that the learning curve for the basics, such as language andngiskills, which
YIFe LISI] d NBfFrGAGSte SFENIeé 3Sa F2NJ AYRACL
peak at these earlier ages, but continue to be very, very learnable, and the learning
curve can increase in a nice rapid rate way into the fortiesegiftand sixties, even. So
GKFG GKS 2fR y20A2y GKFG | OKAftR adz2Lia Stk N
college or graduate school is just not correct. We all know that life keeps teaching us
lessons, but we tend to think that experience antsdom is different from building up
GKFG o0F&A0 ONIAY LIR26SNE o0dzixz Ay FFEOGX G§KSNEB
the brain are myelinating and connections are forming well into the forties and fifties,
and perhaps sixties, in terms of addy hunch is that individuals with special needs with
processing problems have more of a window, and actually more of a learning curve, in
the adult years. What that means is that we have to create challenging learning
communities and learning relationgis and learning educational programs throughout
the lifespan. So that becomes very, very important.
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The question, really, is how to do that. As is well known, our system of
SRdzOF GA2y G4SyRa G2 atl Ol 2FF | 0A éady 2 SQNEB
SRdzOF A2y > YR GKSNBQa 2FiSy 3INBIFG STFF2NI L
school years, but by the time children are teenagers and, certainly, by when they from
AN Rdz tS KAIK aO0OKz22f (GKSNBQa OSNMorstatdi Gt S Ay
supported educational programs that harness the true abilities of our children and
young adults. Often, parents create their own opportunities, with a focus for many on
vocational approaches if the individual is capable of mastering a certaation. But
how do you promote social relationships? How do you promote more basic reasoning
skills, more basic capacities for language, more basic capacities for understanding what
you see, in older children and adults?

Well these, unfortunately, havenly been addressed by pioneering individuals
FYR LIA2YSSNAY3I LINBPIANFYaszx odzi y20 dzyASBSNEI f f
aS3i dzLJ I Y2RSt F2NJ 4dzOK LINP3INI Ya |yR gSQNB
together ¢ professionals, parents, policy kersc to change the assumptions that guide
the care of individuals with special needs and see this as a lifespan endgagbone
that focuses only on infancy and early childhood, but one that focuses equally across the
span of life. Many will immedi&tt @ &l & GKAA& Aa (22 Oz2aifesx od:
do it because it costs more to do nothing and take care of someone than it costs to help
that person be a more contributing and functioning member of society or their own
learning community. Soy 6 Q& y 24 F ljdzSadAz2y 2F alr @Aay3a Y2y
spending money wisely.

So, what should the goals be of our learning communities and learning
relationships? Well, first and foremost, | want you to picture a number of simultaneous
goals. Ourgoal with older children and adults, across the span of life, just like with
younger children, is to improve their capacities in two basic areas. One is their
processing skills. We want to create learning environments and relationships and
educational pograms that are constantly working on strengthening language skills;
visualspatial thinkingg making sense out of what you see; the ability to modulate
sensations; not be over or under reactive to what you hear or touch or smell; and the
ability to plan and sequence actions and problem solve. So, we want to have
environments and communities that are constantly challenging those skills and helping
individuals develop them.
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Secondly, we want to create environments that are constantly helping
individuals moe to higher levels of development, of social and intellectual capacities.
We call these the functional emotional developmental levels, which means we want to
be strengthening attention; engagement; tweay backandforth gesturing; shared
social problem alving¢ the ability to engage in many, many baakd-forth patterns of
emotional signaling in order to solve problems together such as two people working
together to figure out how something works or to move an object or to find something
in another wods, social signal reading and social collaboration toward solving collective
LINPOf SYad ¢KS FAFGK fS@Stx Aa dzaAy3d ARSIFA O
written form, through typing, or in verbal forms, and then the sixth level is using ideas
logically and making sense with ideaagain, using pictures, using writing, using words
¢ whatever form the individual is able to organize.

Now, often, unfortunately, when we focus on these basic developmental levels
S R2yQl F20dzareySydite2 Tl yiRS¥S aRZAWQG ¥F2 Odza
context. We may work on having individuals memorize a word and connecting it to a
picture, or typing a few words, or trying to communicate their basic needs through
LIA QU dzNB A o6dzi ¢ S3 REYYAS MERINAA 2yWa @ y AI2WA y2 G KSNJ &
about here is the goal where all six levels are worked on, where we have long chains of
backand-forth interactions using as many symbols as we can in a meaningful way, and
in a form that lends itself tok S A Y RA OA Rdzl £t Q& 61+ & 2F SELINB&aA
over time we explore all these avenues of expressiongitten forms, picture forms,
verbal forms, showing forms, etc.

So we have these two basic goalsvorking on all the processing areas and
g2NJAy3 (02 KAIKSNI FyR KAIKSNI ftS@Sta d az2O0A
stop with just being logical; it goes on to what we call we call realtisal thinking and
gray area thinking and reflective thinking. Again, these can be done usihgegic
words, and a combination of the above, or typing or other augmentative assistance. So,
GSQONBE O2yaitlydfte LzKAYy3 F2N) KAIKSNI YR KA IK

{2 K2 R2 6S ONBIGS O2YYdzyaAtraSa GKIFG OFy
a third feature ¢ a third goalg where for older children and adults we need to create a
living context within our educational context, and a eayday interpersonal context
where the individual can meaningfully build these skills in ways that are appropriate to
their interests and developmental age. | make a distinction here between
developmental age and chronological age. You may have an individual at 22 who really
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has the interests of a 1¢earold. The way to approach that individual is through those

intereds, not through what you think ought to be the interests of ay#arold. On the

20KSNJ KIFyRX @&2dz YIFe KIFI@S I+ LISNER2Y 6K2Q&a on
sixyearold, but has some of the interests of a-g8arold, whether it be music or soen

other activities, and there you want to approach the person through those types of

activities.

So, these goals have to be met or approached through the interests of the
AYRAGARdzZEE |yR GKFGQa 3A2Ay3a G2 O NB, O2y &aARS
another goal of our communities, in addition to having interests that truly capture the
personal motives of the people occupying the learning community, is to recognize there
will be a need among many and a desire among those helping create the comeauniti
for facilitating social interaction. Social relationships are really sought after by many
individuals with special needs, even though there may be difficulties in mastering social
NBflFGA2YaKALA® {2 Yy AYRAQDARdasitive t0molse A &d2f | -
2N) a2dzy Rz 2NJ 0SOlFdzaS KS R2SayQi KI@S GKS a
gestures, but down deep there may be a deep longing and yearning to be close to other
LIS2 L So LQPS ySOSNI 62N] SR SQuKKI OOKARIRE fiSy
and yearning once we found the way of relating to the individual that is pleasant and
enjoyable and meaningful and satisfying. The key thing is finding out how that
AYRAQDGARdzZ t Q&d ySNW2dza &4eaGSY g2N)hat ateyR  YI 1 A
Sy22el 6tS8Sx NIGKSNI GKIFYy 20y2EA2dzda 2NJ | OSNBA GE
GKSNB= a FFENIFa L OFy GStf FyRT dzy ¥F2Nldzyl i
these individuals want to be alone when, really, what they want toislexperience
harmony and pleasure and satisfaction, and they wish they could do it in a relationship
GAOK 20KSNRXZ odzi GKSeée KI@SyQd F2dzyR GKS (GAO
28§ R2 GKFIG o0& dFAf2NRAyYy 3 SE&HSABywWORa with2 G(KS A
ageappropriate interests.

So, we want to create opportunities for social relationships. Among many older
G§SSyYyl3aISNAE YR @2dzy3 | RdzZ §&a& GKSNBQa Iy Sy2NY
being part of a network and havingayp activities. People will light up. At a recent
community function where we have a drama group for individuals with special needs
and they put on very interesting productions that they write and produce, @andth a
little bit of help from the staff¢ direct themselves, | noticed after watching such a
production at a place called The Imagination Stage here in Bethesda, Maryland, that the
performers were talking about the party they were going to have afterward. Now these
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were reasonably verbal indiwdls with special needs, but all with severe language and
motor or other problems, and yet they were enjoying social activtiésere was some

adult supervision availableand these individuals were in their early twenties and they
were lighting up ineérms of a gleam in their eyes and joy in their faces and talking like
almost any teenager would about hanging out after the performance. It was delightful
to see the pleasure they had in the sense of group, in the sense of camaraderie, in the
sense of relaonships with each other.

So, the learning communities have to create a meaningful social context for
social relationships and social interactions. The other goal of the learning community, |
think, needs to be the opportunitg for those who are ableg for meaningful work, as
well as meaningful learning. The work should always be learning based. For example,
many individuals with special needs who maybe are not ready to fully take care of
themselves and live on their own or be in colleges or junior geleor educational
LINEINF Ya 2y GKSAN 26y>s y2ySGiKStSaa KIF @S
O2YLJzi SNJ a1Affay gKSGKSNI AGQa Il NRSyAy3a:
who | saw not long ago with a genetic syndrome that limited dognand social skills
was enjoying working in an administrative support capacity doing Xeroxing and doing
other support activities in a large research center, and was very efficient and very
organized and very dutiful and thoroughly enjoyed that activityere are individuals, as
we know, with special gifts in certain areas, even though they may be limited in other
areas.
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learning, but also development of special gifts, as wejuasdoing enjoyable activities
and work that the person can do. Some of these will have to be more supervised than
others, and not all individuals will be capable of doing this. One interesting aspect of
this may be individuals with more skills may Haeato earn some extra cash, so to
speak, and have an occupation helping to take care of some of the individuals with
lesser skills.

So, these are some of the goals: ongoing education, working on the processing
areas, working on the basic intellectual amwcial capacities, peer relationships,
meaningful work for those able, and meaningful other activities for those not able to
perform meaningful work.

How do we create communities that will be ssifstaining, that will create this
type of learning throghout the span of life, for everyone from age 16 up through age
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Mp 2NJ 2f RSNE K2LISFdz f &K | SNB’Qa F Y2RSt |y
something that might be strived for, not that every program would need to encompass

all the elements of thisr 2 RSt @ 2S ySSR G2 NBIffe& KSIN TN
R2Ay3 (GKAa YR KIFE@SY LQY &adz2NB> Lizi St SySyia
glreaz FyR KSFENIIFo2dzi GKS RSOFAfAa |yR | 62dzi
. dzi = K S NEh&tdve dan thirk RoBut as, really, an example of how to accomplish

many of these goals.

One would be that you would set up our community for individuals of different
ages, different skill levels, and different capacities and have different levels pbgup
for individuals of different capacities, not unlike individuals who are getting into their
older years of life who sometimes live in a community with varying levels of support.
They have an apartment, sometimes, with no support at all, and just ehggolf and
recreation and meeting activities and educational programs, but then as physical
ailments or other limitations occur there are varying degrees of nursing support
F@FAflofS YR GKSNBQa 3INI RdzZ 6§ SR adimdlal2 NIl @ L ¢
a2aiGSY SHKSNB AYRAQDARdAZ ta 6K2 NBIjdzZA NS GSNE {7
A0NHzOGdzNB>X FINB Ff2y3aARS AYRAQGARIZ fa 6K2 NB
support available for those who need it.

The staff would be trained; and, again, some of the high&rnctioning or
better- functioning individuals could earn some cash in staff roles part of the time, as
well ¢ to do two things: to keep fostering higher levels of social and intellectual
development, using our functional eronal developmental mode¢ in other words,
more engagement, more interaction, more creative and logical thinking and so forth,
and we would set up environments in our learning community where there would be
activities to strengthen auditory processing catanguage, visuapatial processing,
motor planning and sequencing, and sensory modulation. In other words, we would
have programs just like we do in schools and just like we do in individual therapies for
young children, and just like we do in our hoprgram, where part of each day would
be spent on strengthening each of these core processing abilities, as well as, again,
supporting the overall development of intellectual and social skills. This would be staff
directed¢ some of it would be group aieities, but it would be built around the natural
AYGiSNBalG 2F (GKS AYRADGARdZ ft&ad {22 F2NJ SEIF YLX
drama and dance and art and music. Why? Because these facilitate motor skills,
sequencing skills, visuaspatial skis, and¢ A ¥ &2dz G € 1 ¢ Kiéridal @& 2 dzQNB
alAtftao lfazs AldQa 2F0Sy KAIKE @ LI SI adzNT of
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those with severe language problems, they often have a very well developed sense of
music or sense of appreciah of things that are visual, so it plays to natural strengths.
Gardening is another such activity that might lend itself very well. Sculpting is another
kind of art activity that lends itself very well. So, we would create centers, areas, where
individu# & ¢2dzf R aLISYR (GAYSY 6KSNBE UGKSNBQR 0SS L
would foster each of these important processing areas.
So, in so doing, at the same time the staff would be trained to be working with
the individuals at the basic level of inedtual and social skills getting to higher levels,
mastering our six basics and getting to the higher levels of thinking, for example, so that
would require doing that part of the day. Another part of the day for those capable
would be work or occupatiorteoriented, again, applying this to the natural strengths
0KS AYRAQDGARdAzZ a4 KI @So CKSNBE Aa y2 NBlFazy gf¢
up to be income producing so that they would hire their services out to others in the
community, brining in sme income that could pay a salary for those who were able to
contribute a little more. That salary might offset some of the fees for operating such
learning communities, so individuals capable of doing computer services or gardening or
other kinds of work but for a variety of reasons needed to live in the learning
community, would be able to earn varying levels of income based on their skills and
their capacities.

As | mentioned before, part of this could also be helping out in the learning
communitywiKk (GK23&S 6fS KSfLAYy3a 2dzi GK2asS oKz | NI
collegiality and a sense of support for one another. There would also be a value system
in terms of value on relationships and around mutual support and around building an
identity with the community, so there would be a sense of involvement and investment.

Obviously, such learning communities would take a great deal of staff training and staff

support so that the staff would be knowledgeable in the different processing skills and

in promoting in all interactions the basic capacities for engagement and interaction and

creative and logical thinking. This would be promoted throughout the day, as well as in
ALISOAI T aSaarzyada yRI RSLISYRAYy3 2y oMy RADA R
four to eight sessions a day with staff members working on these fundamental
capacities.

Also, as part of the ideal community, there would be many social activities for
those able and capable of it. Again, these could be involved in areas of natarakirg
art, drama, music, painting, sculptugeas well as other activitiescomputer games and
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developing new computer games. There should be time, for those able, for them to
have, obviously, time for themselves to develop social activities as theyfige
depending on how the learning community is housed so that there are opportunities for
doing things in that larger community and, again, that would also depend on the
interests and the skill level and the capacities of the individual in these lgarnin
communities.

As we talk about this, one is aware that laying out the broad framewdite
parametersc is easier than the details in making such a learning community work.
ho@A2dzates KSNBQA ¢6KSNB Y2RStf LINP3INIYa FyR
LI NI A Odzt F NJ g éa 2F | O002YLIX A&AKAYy3d GKSaAS 3I21 f
way of meeting these broad goals. What's important are a few basic facts, however. One
basic fact is that individuals can learn and do learn and will learn if we chalteeg
throughout the course of their lives, and that we as a society have a vested interest in
providing educational opportunities i.e., learning communities and learning
relationships throughout the lifespan. This is based on the premise that our
resporsibility should not be age related, but should be developmentally related. If you
look back at the history of equal opportunities for equal education, we picked providing
educational activities for high school and many places for junior college and calidge
stated-supported institutions based on the notion that we all achieve -certain
educational outcomes or educational payment before we send young people on their
own to make their way in the world. We thought about that in terms of age and
opportunity bdzi = NBFffe&X R2SayQid Al YIF{1S YdzOK
developmental capacitieg that our responsibility is to get all individuals to a certain
developmental level? If for some individuals that takes a lifetime of effort, so be it.
¢ K I (i r@kligagiod to provide that lifetime of effort.

ax
(0p))
<

If you think about it, we have programs for the elderly. What is that based on?
LYRAGARdzZEE&a ¢6K2 OFyQd GF1S OFNB 2F GKSYaSt g
OF LI OAGe o 2 SONEBS yLINEP INE SYjadzl ySR A2yF iSK/2 &6 S 6 A Y R
individuals. We do this for our young individuals, too, who have special needs
conditions. But it costs more to warehougeS @Sy A F @2dz R2y Qi KI @S
R2SayQi ¢yl G2 KI @S hdve akpSckedhbok it apstsimor t6f & g y
warehouse than to do a proper program, and it certainly costs more in the long run
because you have people needing more and more services.
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{22 AGQa 020K SO2y2YAOlIftfe gAaSIheodzi AlQ
human spirit to see our responsibility as hinging on the developmental capacities of the
person, not their age or not having provided a certain educational opportunity and say,
GeKFGIQa Addé {22 a t2y3 | a (K®PmanisikEeRy KIa vy
FYR L g2dAZA R aleée GKFEGQa GKS tS@St 2F NBTfSO
evaluative and reflect on his own ideas and reason problems through, knowing where
GKS2QNBE aA0NRy3ds: gKSNBE (KSEQNB ¢S3a€¢ dKIRI QE |
when people can basically begin moving toward-safficiency in taking care of their
26y YSSRad® .dzi dzydAf ¢S 3ASG G2 GKIG RS@St 2L
require some community responsibilii KA & R2 Say Qif &Y SarKy2 diaf KRYANT FKI Y
big responsibility in thig § KS& &dK2dz RX o6dzi AdGQa NBFHffe | 7F
because some families are more able and some families less able to provide these kinds
of learning communities and learning relationships for chitdren.

The second broad principle that should be a part of these communities, as |
YSYGA2ySR 0SF2NB> Aad (KFG ¢S akKz2dzZ RyQid oS ¢
alAfttaégd YR F2NHSG (GKS RS@OSt2LISydGlrt F2dzyRI
0SOldzasS é6KIG 6SQ@S R2yS KAAG2NAOFffte Aa YIR
Ghillreéxs GKSNB NS FOFRSYAO aiAftta 6KAOK | NB |
toreadtodomatrc2 NJ 6 SQNBE J2Ay 3 (2 3IAGBS dzLhkshy (GK2aS
OKAfR 2NJ 6GKS AYRAGARdzEE OFy €SFENYy GKFGT Ayal
I o0dza 2NJ K2g¢g (2 ol f1 2dzidARS gAGK2dzi &G SLILAY

b2g> 6KIFIGiQa YA&aaSR 6KSYy 6S YI thSkilldgKF G | ND
taking a bus or walking across the street, and doing math or reagraguire thinking.

2 KFG 6SQNB NBFffe Grt{Ay3 lo2dzi A& K2g KAIK
S aK2dZ RyQid aSid GKS fAYAGa rBteldkil Sut weil KS RA N
should always be promoting higher levels of thinking and we should always be
promoting it in two ways¢ the way of acquiring new knowledge through reading,

through understanding numbers, through verbal or other ideational, symbolic
communication interaction and through gestural problem solving.

So we should work on our basic levels, but w should always work on them in
multiple contextsq knowledgel Olj dzA NAy 3 O2y GSEGaZX 6 KSNB &2 dzQN
as we try to do in school in thHeest schools, not in the worst scho@snd in life skillg
GKSOGKSNI AGQa GrF1Ay3a | o0dzda 2NJ I32Ay 3 &K2 LAY I
FYR 32 AK2LIWLAY3I gKATS @2dzONB GSFOKAY3I KAY
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himto figure outvK &t KSQ& o6dz2Ay3 YR 6KIFIG KS-glyd G2
based as figuring out the reasons for the Civil War or the Revolutionary War. Again, we

can teach either of those skills in a rote memory way. We can teach people to memorize

dates and gerdd fa FyR ol GdfSas FyR GKS& R2yQd d
wS@2ftdziA2y I NBE 2FN YR ¢gKé ¢S F2dAKG GKSY Ly
them, also, to go to the grocery store and take two steps to the left and two steps to the

right and the red paclkge has the milk and the blue package has the cheese, or we can

teach them to think it through. Rote memory is the inefficient way of teaching. Thinking

is the good way of teaching. So the goal for our learning communities and for schools
throughout the Ifespan is not to make this arbitrary distinction between life skills and

academic skills, but to make the distinction be thinking skills in multiple applicagions

academics, obviously, knowledge and new knowledge aceasd practical life skills,

and always to be focusing on both for all our individuglthe most gifted in different

areas and those with severe challenges.

The third basic characteristic that needs a little more elaboration is that while
GSONB LINRY2UGAY3d 020K 1yeIeNRIBE ¢lyRa LINZ 1OyA Ol
O2yGSEG GKIGQ&a aiGNBy3aIGKSyAy3I £t (GKS LINROS3H
languagetovisugt LI GA L f (G2 Y202NE SGO0O® {2 6SQNB I f gl
Fda ¢SQONB 3ASGaGAy3a (2 KREKSNI YR KAIKSNI £ SOST 3
¢CKS F2dzNIK OKINIOGSNAAGAO Aa 6SQONB y2i0 3
GAOUK &LISOAIfT ySSRa R2yQlU Syze2z2é NBfIlGA2YyaKALX
KIS dzydzadzrf oO0SKIFIQGA2NER® 2SQff Faadzy$ GKFG
unusual behaviorg, s KSGKSNJ A0Qa akKIFI{Ay3a GKSANI KFyRa z
overloaded quickly with too much sourmds related to unique features of their nervous
system and that we have to be respectful of these unique features, but alwaysngork
toward more flexibility, and recognize that nervous systems are by their nature plastic
and human beings are dynamic learners whatever their limitations may be, but that the
NAIKG SYy@dANRYYSyid Oly AyONBI &S dudlshiEacé A f Al o
G £dz2S> 6SQONB |fglreéea 3I2Ay3 (G2 asSS GKS LRGSyil.
Tt SEAG0EST YR 2dzNJ 2206 Aa G2 ONBFGS GKS Syga
another different assumption that can guide these efforts.
Then theother assumption is not only do individuals want to relate, but there is
a special natural tendency among most individuals to want to be part of the grdop
share a group identity. In learning communities we can create these group identities
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through shared activities. They can be work activities, they can be recregtagain,
GKS 2ySa GGKIFIG O02YS (2 YAYR NBIFIRAft@&> odzi ¢S
with drama, art, and music. A lot of these lend themselves because people can do them
together, but also work opportunitieg individuals like to master, like to contribute, like

to have a sense of accomplishment. At various levels individuals can perform different
kinds of tasks, some very, very sophisticated and some very, very challengieg. Th
individual may need support for social activities and support in basic judgment, but may
also be able to create software programs that are major contributions to the world.
Other individuals may be capable of creating great works of art even thoughntagy

need support in other areas. So we have to be sensitive to special talents alongside the
special needs and harness those.

G LINBaSyidz AdGQa 3I2Ay3 (G2 GI11ST L GKAY]
sector among parents of individuals with spdaeeds to help create model programs
that show that this notion of learning communities, learning relationships, and learning
educational programs can occur throughout the lifespan and demonstrate that this is
workable, and demonstrate that this is fineially achievable. Then we have to develop
a grass roots effort among our representatives at the community, city, state, and
national levels to change their assumptions about the nature of public responsibility for
individuals with special needs, and sée as a lifelong commitment, a lifespan
involvement in continuing the learning process until the individual achieves the
developmental capacity for self dzF ¥ A OA Sy O ¢ 2 S0@PS 0SSy aidNdz3
centuries nowc how to evaluate the individugla Ol kKl PRI &ASAGFS O02YS OSNE
close to embracing the developmental perspective, for example, in our legal system
AGQa y2i0 GKS | OGdzt 13S 2F (GKS LISNE2YS>S AdQa
have to have a similar basic assumptiavhen it comes to our educational
responsibilities, not just our legal responsibilities, to individuals.

So these are the outlines. Again, the challenge is in the details. How will we
implement such programs? Let me just give an example of an individuslich a
LINEINFY 6K2Q& R2YyS OSNE>X OSNEB ¢gStt>x 2dzad G2

'y AYRAGARdzZ f K 2-Yeadol@rian wid Ihdd ot spékenaddli A & |
tended to isolate himself and tended to be involved in certain routines. He stayed in
bedduAy3 | fI NHS LI NI 2F (GKS RIFI&o | S RARY QG 7
very, very crudely when he was hungry with some loud grumbling sounds. His very
dutiful mother had been taking care of him with little hope for advancement. We were
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able to involve Robert and his mother, after she sought consultation, in a learning
relationship and began building a learning community for Robert to participate in, taking
advantage of existing resources in his commumitk & 61 ay QG &SiG 2NBI yAl
buildh y3d 2NJ 2yS adGNHzOGdzNBE 2NJ 2yS AyiGS3aINI GdSR LN
KIS 0SSy GKIFG ¢glex a Stttz YR AlG ¢62dzZ RQOD
but it showed how elements are so important.

w20 SN Q& Y20KSNI g lhad hedSebito wok @rebuilfiRgZhatd 2 6 S
engagement, building a more complex system of gestural communication with Robert,
and getting into more problerd 2 f GAYy 3 &SljdzSyO0Sao {AyO0S w2
communication was around getting fed, Mother played tleli more dumb and
extended those moments when Robert was negotiating for some of his favorite foods,
from gruff voices to actually some pointing and some hand maneuvers, so he could
show what he really wanted. When Mother would get it wrong and bringviheng
thing in, he would shake his head and eventually take his mother to the refrigerator and
aK26 KSNJ SEIFIOiGteée sKIG KS 6FyiSR 6KSy &aKS 02
system of preverbal communication. This was done gradually and very gerdly 1sot
to aggravate Robert, who could easily have meltdowns, and he was a bjgaBald
man and this was not something we wanted to invite since his mom was small and frail
and since Father had passed away.

As Robert got more purposeful and intentadn and as their time together
increased through negotiations around food, Robert began brightening up a little bit.
We began making these interactions even more complex, and then began using pictures
where Robert could point to the type of food that he miad, which enhanced the
communication system. Robert was not verbal but could make certain sounds, and we
begang as he became more interactiveplaying some more imitative games where we
increased the range of sounds and got a speech pathologist irvolemg some oral
motor activities. There had been a speech pathologist involved when Robert was a child,
0dzi GKSNB KIRyQil o06SSy lFyeée aSNWBAOSa FT2NJ w20oSN
increased the range of sounds he could make and also ireiethge number of pictures
he could use to communicate his part of the long negotiations for food.

It turned out that Robert also was listening in his room to music his mother
played, but we had not known that Robert enjoyed the music. As he got more
commw A OF A @GS KS | Oldzrtfte g2dzf R O2YYdzyAOF(GS ¢
song and it turned out he had quite a good musical ear and liked certain classic music
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GKIGdG a2KSNJ fA1SR (G2 LXrez FYyR RARYQG tA1S

discovered another vehicle for increasing communication with Robert as we
strengthened his oramotor abilities.

We also noticed that his visual memory was quite good for pictures and that he
had some relative strength in visual problem solving. Fomgte, he could figure out
where things were in the house, where to find a CD or a record he liked to hear, and
where his mother hid some of the favorite cookies that he enjoyed and he tended to
overeat. She was very worried about his weight and she teridaturture him like he
was a little baby.

SOlFdzaS 2F w20SNIQa @QAradat aiAirttaz ¢S
even at his late age, learn to read. So we began putting words under the pictures he was
using and also beganas he became more andare interactiveg using picture symbols
more and he began actually vocalizing a few simple words for the foods he wanted, like
GYAET 1€ 2N G2dzi OS¢ | f GK2dAK KS &aFAR GKSY
that he actually memorized some of the vdsr under the pictures. Then we worked
with him on actually matching sounds to some of the letters, and he could even learn to
sound words out over a period of many months and learn to be a little bit of a reader.
Then we began working with augmentativenomunication and symbol boards, and
because of his visual strengths he could actually begin communicating with the symbols.
Over the course of the next year he actually learned to type a little bit and could use
both symbol boards and typing words out, aatbo began having a slightly increased
vocabulary for some very simple words and phrasasver very elaborate.

As this was developing, he became more and more engaged and more
interactive and more problersolving sequences were occurring. Because ked li
music, mother began venturing out with a local group that had a program for individuals
with special needg for young adults; focusing on drama, music, and the arts, and he
became involved in liking to go listen to the music. He was able to gdv@u/since
he was actually fairly strongin doing some support work for one of the dramas in this
program, and he did some of the stage moving and actually began looking forward to
spending part of some days during the week out at this art center wher@ould listen
to some music, participating in some sessions where he could select what was being
played with others, and also participating in a drama group by working on the stage, not
yet wanting to be involved in the performances.
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Over a period ofbout five years, Robert has become a much more engaged,
interactive individual who now can sequence and problem solve and get involved in lots
of gestural bacland-forth interactions. He can use some simple phrases and words, can
use the symbol board teommunicate basic needs, has shown some pleasure and
enjoyment in being part of a group at the local art center, and is much more flexible
GAOUK KA& Y2Y®P ¢KSNB FINB OSNE FS¢ YStGR2gya
get his way immediately. While hdilsenjoys plenty of rest and plenty of sleep and
KF@Ay3a az2iKSNJ 0221 3A22R F22RX KSQa | KI LLASI
actually helping Mother move things and find the food, and actually assisting her in
some of the activities at home.

SoO,F2NJ w20SNIi AGQa +y 2y32Ay3a | RASY(dzNBE®
skills and his motor planning and sequencing skills, and turning some of hisspatial
memory and processing skills into more and more strengths. He had been very sensory
underNB I OGABS 6A0GK 26 YdzaOftS (2yS3: odzi KSQR |
OSNIIAY y2AaSa |FyR &d2dzyRa® b2g KSQa o0S02Y:
differences so he can cope with more environments. So Robert, | would say, has made
very, very god progress and improved his functional capacities by about 300 percent

AaAYyOS ¢S o6S3Fy I ydzYoSNI 2F @SIFENR 323 |yR
FYR w20SNI gAff O2ydAydzS G2 YIF1S LINPINBaa A\
him. Not KAa Aa | fSFENYyAy3a O02YYdzyAde KIF@GAay3a Yl

center physically, nor does it need to be. It can be built around the individual, but | think
communities need to have learning programs and learning centers where individuals

like Robert can be there for part of the day or all day long, and some individuals may

need residential care in such a setting, but where such programs can be organized. In

the sub communities there may be different components and different locations, but

there should be some glue that kind of holds it together, and that is organized around

0KS RS@St2LIYSYy Gl f LINRAY OA LI Scastrefigkhening theS Q@3S 0o
processing abilities, strengthening the basic functional capacities for thinking and for

sodal relationships and for having meaningful peefpeer relationships, and some
meaningful satisfaction if the individual is capable of work.

w»

This is just a brief example of a not easy situation where we saw some success
with such a program. What | wano tdo is invite you during the break to send in any
guestions you may have and we can begin answering them when we pick up after Labor
Day on September 8. In the meantime, | also want to alert you that we have our
November conference on the 11, 12, and 18hwpre-conference workshops for our
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Interdisciplinary Counsel of Developmental Learning Disorders here in the Washington,
D.C. area. You can get information about that from our websitesvatv.icdl.comor
www.floortime.org

| hope you all have a good August and will listen to some of the archived shows.
2SQff 221 F2NBFINR G2 O2YYdzyAOFdAy3d gAGK &2
much.
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